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Background to the Survey

The survey reported here continues the series of periodic general surveys of UK law schools. The first two major surveys were undertaken between the 1960s and 1980s by Professor John Wilson and Dr Stan Marsh
 and Professor Wilson produced a “Third Survey” in 1993
 which examined pre-1992 university law schools. At about the same time, a research team working under the auspices of the Association of Law Teachers undertook and reported on a major survey of law teaching both within the pre-1992 ‘polytechnic’ law schools, and within colleges of further education
. 
Although the ALT research team had worked closely and collaboratively with Professor Wilson on the two 1993 surveys, it had not been possible to join forces and to produce a single report covering legal education in the UK as a whole. The opportunity for such a unified survey arose in 1994-5, when, as part of a collaborative project with the CTI Law Technology Centre at Warwick University, a new survey of UK law schools was launched. The main purpose of the project was to update information about law schools, and to ensure that common questions were asked of both pre- and post-1992 universities. The overall aim of that survey was explained in the survey report as follows:

Legal education in the United Kingdom has for many years taken place 
in a context of substantial change and development in higher education 
generally – for example, the abolition of the ‘binary divide’ in higher 
education, continuing pressures on universities to take more students 
and the reducing level of government funding; within individual 
universities – for example, the adoption of modularisation and 
semesterisation and the enhancement of student choice through 
complex modes of study and arrays of possible awards; and within the 
specific context of debates about what legal education, both 
undergraduate and postgraduate, should entail. It was felt by the 
research team that these various trends and their effects should be 
monitored, and the debates informed, by means of “hard data” about 
the nature and extent of teaching and learning patterns within law 
schools generally.

The aims of the survey reported here remain essentially the same. The intention was to obtain up-to-date information about key aspects of legal education within university law schools in order to inform continuing debates which by 2005 include the future of the undergraduate law degree in the light of the Training Framework Review and possible changes to the Legal Practice Course, the potential impact of top-up fees for undergraduate students from 2006 onwards, the government agenda regarding widening participation in higher education, the role of the Quality Assurance Agency and the legal profession itself in relation to quality-assuring legal education, and of course the continuing pressures on human and physical resources within universities. 

In order to obtain key data about law schools and their work, sets of questions were designed relating to – 
· Courses and curricula
· Students (including overall numbers, admissions policies, graduation statistics, and demographic profile data)

· Staffing (including staff numbers and teaching hours)

· Information and Communication Technology provision

Methodology
Following the methodology used for the 1996 survey,
 printed questionnaires were sent to the heads of all university law schools within the United Kingdom which offered undergraduate qualifying law degree courses and/or postgraduate (including professional) qualifications in law in the academic year 2002-3. However, a substantial amount of preliminary work enabled the research team to produce questionnaires which were tailored to the particular range of provision of individual law schools. 
This preliminary work comprised two stages. First, for each university law school offering undergraduate Qualifying Law Degree (QLD) courses, information was sought from the school's website regarding undergraduate, professional and academic postgraduate course provision. Second, wherever possible, this information was checked (usually through an email exchange) with each law school before the questionnaires were sent out, to make sure that the website information was correct for the academic year 2002-03. This information, corrected if necessary, was then used to determine which version of the questionnaire the school would receive.  
Separate questionnaires were produced for England and Wales, Scotland, and Northern Ireland, but within each of those geographical areas, questionnaires were designed according to whether the institution provided undergraduate awards only, postgraduate awards only, or both undergraduate and postgraduate awards. Discussions at research team meetings (to which representatives of all sponsoring organisations were invited) recognised the desirability of producing a questionnaire whose length and complexity were kept within manageable limits, given the inevitable pressures upon heads of law schools, and upon those of their colleagues who would in all probability be asked to complete particular sections of the questionnaire. Considerable amounts of data were obtained from law schools’ web-sites (such as the range of course-provision, and in many cases information as to the options available within undergraduate law degrees), thus avoiding the need to request such information by means of the questionnaire itself. Pilot questionnaires were sent to four university law schools (two pre- and two post-1992) and the responses were followed up by interviews with senior staff in each of the pilot institutions. The questionnaire was then modified in the light of the pilot responses.
Survey Population and Response Rates
99 institutions were defined as constituting the survey population, as defined above, and all were asked to participate in the study. 92 of these institutions offered undergraduate Qualifying Law Degrees in 2002-3, of which 86 were University Law Schools.
  The basic features of this particular group within the survey population are presented in Table 1. Another three QLD providers were Further and/or Higher Education Colleges providing undergraduate law degrees under franchise arrangements with universities. Three more providers were private colleges. 
Table 1a: The Survey Population: University Law Schools
	
	Pre-1992 Universities

	Post-1992 Universities

	England and Wales
	38

	38

	Scotland


	5
	3

	Northern Ireland

	2
	0

	Total


	45
	41


The 7 institutions within the target population that did not offer qualifying law degrees provided graduate and/or professional legal education courses (the Common Professional Examination course, the Legal Practice Course, and the Bar Vocational Course). In some cases, academic postgraduate courses in law were also offered. Five of these institutions were linked to Universities, the remaining two being private or professional institutions. One of these two is the College of Law, whose four sites were counted for the purposes of the survey as one institution.
The grand total of 99 contrasts with the target population of 93 reported in the 1996 survey. The overall small rise in the number of providers of legal education can be attributed at least in part to the following reasons:

· The inclusion of private providers in the target population in 2002-3 (they were excluded from the 1996 survey)

· The inclusion of the Open University and the University of London External LLB in 2002-3 (they were excluded from the 1996 survey)

· The division in some universities of historically unitary law schools into two organisations – one dealing predominantly with undergraduate legal education, the other a postgraduate and/or professional studies institute

· New providers of legal education, i.e. institutions that were not offering undergraduate qualifying law degrees at the time of the 1996 survey. 

The overall rise in institutional numbers is countered by the fact that a small number of institutions that were offering qualifying law degree courses at the time of the 1996 survey were identified as no longer offering qualifying law degree courses in 2002-3. 

It must be reported that it was considerably more difficult to attain an acceptable overall response-rate than was the case for the 1996 survey. There seem to be various reasons for this. To begin with, several more heads of law schools indicated at the outset their unwillingness to participate than was the case in 1996. This may have been the result of doubts about the utility of the survey, perhaps coupled with concerns about making information available about their law school which they preferred to keep confidential, despite assurances that access to questionnaire information would be confined to the two lead researchers. In some cases, the research team was unable, despite persistent efforts, to make contact with key personnel and in one or two cases there was a clear (but mistaken) belief on the part of law school contacts that the survey questionnaire was being handled by someone else within the law school. But the most common reason for non-completion of the questionnaire was undoubtedly pressure of work on law school heads and other senior law school staff. Completion of the survey questionnaire, quite simply, could not be given priority, given the workloads experienced by senior law school colleagues. The research team’s difficulties in obtaining completed questionnaires led to a substantial extension of the time-scale within which the completion of the project had been planned: it had been anticipated that questionnaires would have been received by summer 2004, but the team were still endeavouring to obtain responses in November of that year. The decision was finally taken at around that time not to make any further attempts to elicit responses, and it is disappointing to report that this survey had to be completed without information from a number of major university law schools who are significant providers of undergraduate and/or professional legal education.
The final response rates were as follows:

· 65 completed questionnaires were received, five of which also included data on courses franchised to colleges and on (technically separate) graduate schools linked to University Law Schools. Therefore, a total of 70 of the 99 eligible institutions therefore provided data for the survey, giving an overall institutional response-rate of 71%. 
· As shown in Table 1b, of the 92 institutions providing Qualifying Law Degree (QLD) courses, data were received for 66 institutions, a response rate of 72%. Of these 66 institutions, 31 were pre-1992 University Law Schools offering undergraduate law degrees (a response-rate of 69%) 32 were post-1992 University Law Schools (a response-rate of 78%) and 3 were FE or private colleges (a 50% response-rate in this category). 
· Data were received for 4 of the 7 institutions providing postgraduate or professional courses only - a response-rate of 57%.

Table 1b: Survey Response Rates

	
	Population
	Responding to survey
	Response rate

	
	
	
	

	All institutions offering either Qualifying Law Degrees or postgraduate or professional qualifications in law
	99
	70
	71%

	Institutions offering Qualifying Law Degrees -
	92
	66

	72%

	· England and Wales – old universities

	38
	26
	68%

	· England and Wales

· new universities
	38
	31
	82%

	· Scotland

      - old universities
	5
	4
	80%

	· Scotland

      - new universities
	3
	1
	33%

	· Northern Ireland

      - old universities
	2
	1
	50%

	· Colleges of Higher Education (England and Wales)
	3
	1
	33%

	· Private Colleges
	3
	2
	67%

	
	
	
	

	Institutions offering only postgraduate or professional qualifications - 
	7
	4
	57%

	· University-linked graduate schools
	5
	3

	60%

	· Private institutions
	2
	1
	50%


Although the overall response-rate of 72% is a little lower than that achieved for the 1996 survey (which was just over 88% of the target population of providers), we are confident that the 2002-3 survey findings can be said to be  representative of the survey population as a whole. 

Undergraduate Law Courses: Mode of Delivery and Course Structure

Of the 63 university law schools offering undergraduate qualifying law degree courses, 61 offered full-time QLDs, while two offered QLDs on a part-time basis only. 

The majority of schools offered a range of undergraduate awards, comprising single honours together with awards in which law was the major subject studied (conventionally, “law with ….”) or in which law was studied in equal measure with another subject (“law and….”)  though the range of provision varied substantially. In some cases, the single-honours LLB was accompanied by only one or two alternative QLD awards (the most common being the combination of law with a European language, or with criminology) whereas in some of the larger law schools, the range of possible subjects which might be studied with law was considerable. Only three responding universities offered only mixed or joint honours degrees in law.   
Distance learning, e-learning and open-learning courses
To what extent are undergraduate qualifying law degrees delivered by University law schools on a distance-learning, e-learning, or other ‘open learning’ basis? It is clear from the responses to the survey questionnaire that this form of delivery remains very rare. Of the 63 institutions that offered undergraduate QLD courses, only two were reported as offering these on any form of distance or e-learning basis. 
Accreditation / franchise arrangements for undergraduate courses
Accreditation and franchise arrangements did not appear to be common in the academic year 2002-3.  Of the responding universities, none reported any accreditation arrangements for undergraduate law degree courses.  And only four institutions (all new universities) reported any franchise or licence arrangements.  Under these arrangements, courses were delivered entirely by other UK institutions.
 
Modularisation

Of the 57 institutions responding to this question that offered undergraduate QLD courses, about three-quarters offered their courses on a modular basis (Table 2) - a much higher proportion than the 57% of respondents reporting modular schemes in the 1996 survey.  There was a clear difference between pre-1992 and post-1992 institutions: while 26 out of 29 responding post-1992 universities were offering modular QLD courses, this was true for only 17 of the 28 responding pre-1992 universities.
  

Table 2:  In the academic year 2002-03, were your undergraduate Qualifying Law Degree courses offered on a modular basis?

	
	n
	%

	Yes, modular
	43
	68

	No
	14
	22

	(Not answered)
	6
	10

	No. responding institutions offering undergraduate QLD courses
	63
	100


Stage by which Foundations of Legal Knowledge Completed

During the consultation with law schools by the Joint Academic Stage Board regarding the possible development of two-year full-time Foundation Degrees in Law, there was some discussion as to whether Foundation Degrees might deliver modules covering the ‘Foundations of Legal Knowledge’, enabling students to specialise in a third ‘top-up’ year at a University law school. In the event, the model which was adopted for QLD purposes was a two-plus-two model, requiring two years of full-time study after the initial two-year Foundation Degree. It remains to be seen how far this possible route towards obtaining a QLD will be developed by law schools, but the debate prompted the question, included in this survey, as to how many law degrees did complete the ‘foundation’ subjects in the first two years of a full-time course.

The responses (Table 3) indicate that for 60% of the responding QLD providers, full-time single honours law students did not normally complete their coverage of the Foundations of Legal Knowledge until the end of Year 3.  34% of respondents stated that the Foundation subjects were usually covered by the end of Year 2. Two law schools (3%) reported that all Foundation subjects were covered in the first year. There was very little difference on this matter between the pre-and post-1992 institutions.

Table 3:  By which stage had full-time single honours law degree students normally completed their coverage of the Foundations of Legal Knowledge?

	
	n
	%

	End of Year 1
	2
	3

	End of Year 2
	20
	34

	End of Year 3
	35
	60

	(Not answered)
	1
	2

	
	
	

	Total 
	58
	100


The same questions were asked in relation to sandwich single honours law degrees, full-time and sandwich mixed / joint honours law degrees, and other full-time qualifying law degrees. Six responding institutions were offering a sandwich single honours law degree, and the Foundations of Legal Knowledge were covered by the end of Year 2 at two of these institutions, by the end of Year 3 at one institution, and by the end of Year 4 at three institutions.

Of the 48 responding institutions offering full-time joint or mixed honours law degrees, again the majority (65%) said that the students on these courses completed their study of the Foundations of Legal Knowledge by the end of Year 3 (Table 4).
Table 4  By which stage had full-time mixed / joint honours law degree students normally completed their coverage of the Foundations of Legal Knowledge?

	
	n
	%

	End of Year 1
	1
	2

	End of Year 2
	4
	8

	End of Year 3
	31
	65

	End of Year 4
	6
	13

	Varies too much to say
	3
	6

	Not answered
	3
	6

	
	
	

	Total respondents offering the course
	48
	100


Six institutions offered a sandwich joint honours law degree, five of whom covered the Foundations of Legal Knowledge by the end of Year 4, with one institution reporting completion of these subjects by the end of Year 3.

‘Professional skill' modules in undergraduate QLDs

All institutions that offered QLD courses
 were asked about coverage of ‘professional skill’ subjects, either as compulsory or optional modules, as part of the curriculum.  Respondents were asked to provide information about each of the following:

· Lawyers’ professional responsibilities

· Mooting

· Courtroom skills

· Other practical skills (e.g. interviewing, oral presentation)

 About a  quarter reported compulsory modules (or part modules) on ‘lawyers' professional responsibilities’, and about a third of institutions reported ‘mooting’ and ‘courtroom skills’ as compulsory elements. For about two-thirds of the institutions, ‘other practical skills (such as interviewing and oral presentation)’ were compulsory elements of the courses.

As Tables 5 to 8 show, there were some differences in this regard between old and new universities. The new universities were more likely to include ‘lawyers' professional responsibilities’ as compulsory elements of their qualifying law degree courses.  They were also more likely to include ‘mooting’ and ‘courtroom skills’ in their courses.
Table 5:  Was a course on lawyers' professional responsibilities offered as part of the syllabus?
	
	All institutions
	Old universities
	New universities



	
	N
	%
	n
	%
	n
	%

	Compulsory - dedicated module
	1
	2
	-
	-
	1
	3

	Compulsory - part of module
	14
	24
	3
	11
	11
	37

	Optional - dedicated module
	3
	5
	1
	4
	2
	7

	Optional - part of module
	2
	3
	2
	7
	-
	-

	Subject not covered
	31
	53
	17
	61
	14
	47

	Not answered / unclear
	7
	12
	5
	18
	2
	7

	
	
	
	
	
	
	

	Total number of responding institutions
	58
	100
	28
	100
	30
	100


Table 6:  Was mooting offered as part of the syllabus?
	
	All institutions
	Old universities
	New universities



	
	N
	%
	n
	%
	n
	%

	Compulsory - dedicated module
	2
	3
	1
	4
	1
	3

	Compulsory - part of module
	19
	33
	7
	25
	12
	40

	Optional - dedicated module
	4
	7
	1
	4
	3
	10

	Optional - part of module
	7
	12
	3
	11
	4
	13

	Subject not covered
	22
	38
	14
	50
	8
	27

	Not answered / unclear
	4
	7
	2
	2
	2
	7

	
	
	
	
	
	
	

	Total number of responding institutions
	58
	100
	28
	100
	30
	100


Table 7:  Was a course on courtroom skills offered as part of the syllabus?
	
	All institutions
	Old universities
	New universities



	
	N
	%
	n
	%
	n
	%

	Compulsory - dedicated module
	2
	3
	1
	3
	1
	3

	Compulsory - part of module
	16
	28
	5
	18
	11
	37

	Optional - dedicated module
	-
	-
	-
	-
	-
	-

	Optional - part of module
	5
	9
	2
	7
	3
	10

	Subject not covered
	28
	48
	16
	57
	12
	40

	Not answered / unclear
	7
	12
	4
	14
	3
	10

	
	
	
	
	
	
	

	Total number of responding institutions
	58
	100
	28
	100
	30
	100


Table 8:  Was a course on other practical skills offered as part of the syllabus?
	
	All institutions
	Old universities
	New universities



	
	N
	%
	n
	%
	n
	%

	Compulsory - dedicated module
	5
	9
	4
	14
	1
	3

	Compulsory - part of module
	34
	59
	14
	50
	20
	67

	Optional - dedicated module
	2
	3
	-
	-
	2
	7

	Optional - part of module
	5
	9
	3
	11
	2
	7

	Subject not covered
	5
	9
	4
	14
	1
	3

	Not answered / unclear
	7
	12
	3
	11
	4
	13

	
	
	
	
	
	
	

	Total number of responding institutions
	58
	100
	28
	100
	30
	100


Legal Theory / Jurisprudence

The research team was interested to find out about aspects of the QLD curriculum which comprised neither Foundation subjects nor ‘skill-based’ subjects. The greater part of the attempt to discover information about optional subjects was carried out independently of the survey questionnaire (see next section below), but one area in which members of the team were particularly interested was Jurisprudence / Legal Theory. Mandatory coverage of Jurisprudence has not been required for QLD purposes for many years; and although the analysis of optional subjects on law degrees carried out as part of the 1996 Survey suggested that almost two-thirds of the 65 law schools examined offered Jurisprudence as an optional subject, no information was then obtained about the extent to which the study of this subject is required by individual law schools as part of the QLD curriculum. 
All institutions that offered QLD courses
 were asked to provide information on this topic, which is set out in Table 9. For almost half the institutions, some coverage of jurisprudence / legal theory is mandatory on their courses, with a further quarter offering this as optional study. Perhaps surprisingly, 19% of respondents said that this subject was not covered. The data clearly suggest a difference between pre- and post-1992 university law schools on this issue. Old universities were more likely than new universities to include legal theory / jurisprudence as a required area of study, and more than three times as many new universities than old universities reported no coverage at all.
Table 9:  Was legal theory / jurisprudence offered as part of the syllabus?

	
	All institutions
	Old universities
	New universities



	
	N
	%
	n
	%
	n
	%

	Compulsory - dedicated module
	20
	34
	16
	57
	4
	13

	Compulsory - part of module
	8
	14
	-
	-
	8
	27

	Optional - dedicated module
	14
	24
	6
	21
	8
	27

	Optional - part of module
	2
	3
	2
	7
	-
	-

	Subject not covered
	11
	19
	2
	7
	9
	30

	Not answered / unclear
	3
	5
	2
	7
	1
	3

	
	
	
	
	
	
	

	Total number of institutions
	58
	100
	28
	100
	30
	100


Optional subjects 

Following the methodology used for the 1996 survey, law schools’ web-sites were scanned in order to identify the range of optional subjects offered as part of QLDs. Several included only a partial list of optional subjects, but only those who listed the full range of options were included in the survey. In total, 49 law schools’ home-pages were scanned. It should be borne in mind that the population of ‘responding’ law schools for this purpose is quite different from that which responded by means of the survey questionnaire. 

To enable some comparison with the picture presented in the 1996 survey, the same list of subject-areas was used
, and once again the caveats must be entered that there is enormous diversity in terms of the titles given to certain types of subjects, and it is quite possible that in some cases, on the basis of its title alone, some modules have been inappropriately categorised here. For example, a module entitled ‘Family Relationships’ would be categorised within ‘Family Law’, although in reality the subject-matter taught in that module might make the category ‘Child Law’ more appropriate. Some subjects are linked together as pairs (for example, ‘Commercial/Mercantile Law’, Civil Liberties/Human Rights’, ‘Computer/Internet Law’) on the basis that similar subject-matter will usually be dealt with by each of these: the technical distinctions between these pairs of subjects are, however, acknowledged. 

No distinction was made for the purpose of this survey between modules offered at first, second, or third years of study; and finally it must be remembered that the appearance of a subject in a law school’s published list of options is no guarantee that, in any given academic year, that module will actually be taught – this will typically depend upon sufficient students opting to take it, and the availability of specialist tutors.
The ten most frequently offered option subjects in 2002-3 remained pretty much the same as in 1994-5. These were

· Labour Law/Employment Law (with 94% of law schools offering this option)
· Family Law (92%)
· Company Law (90%)
· Civil Liberties/Human Rights (76%)
· Law of Evidence (71%)
· Medical Law (69%)
· Intellectual Property Law (67%)
· Environmental Law (65%)
· Commercial/Mercantile Law (63%)
· Public International Law (61%)
The next most frequently offered group of subjects were listed by between 29% and 47% of law schools: 
· Jurisprudence (47%)

· Criminal Justice/Penology (45%)
· Revenue/Tax Law (43%)

· Consumer Law (41%)

· Criminology (39%)

· Legal History (37%) 

· Competition Law (37%)

· Gender and Law (33%)

· Computer/Internet Law (31%)

· Child Law (29%)

The third group of subjects were offered by between 15 and 24% of law schools:
· Media Law (24%)

· International Law (22%)

· Business Law (20%) 
· Legal System/Skills (20%)

· Housing Law (18%) 
· Welfare Law (18%) 
· Insolvency Law, (18%)

· International Trade Law (16%)

· Restitution/Remedies (16%)
· Law of Succession (16%) 
· Comparative Law, (16%)

· Banking Law (14%) 
· Law and Government (14%)

· Immigration/Asylum Law (12%) 
· Landlord and Tenant Law (12%) 
· Law and Society (12%) 
· Roman Law (12%) 
· Anti-Discrimination Law (12%)

· Sport Law (10%)

In the final group, three of four law schools (6% - 8%) – offered one or more of French Law, Planning Law, German Law, Criminal Procedure, Insurance Law, Investment/Finance, Law and Literature, Mooting, Islamic Law and Japanese Law.

By way of commentary: this rough-and-ready picture of the breadth of optional subjects, and the frequency with which they appear on option-lists, suggests that those subjects perceived as most relevant to students wishing to pursue careers within the legal profession continue to dominate, although one or two subjects which appear at first sight to be more ‘academic’ in nature (notably Gender and the Law) appear more frequently than was the case in 1996. Within the group of law schools surveyed, the availability of Planning Law seems to be much reduced – in 1996, this subject was offered by 37% of law schools surveyed, but appears in this survey to be offered by only 7% of law schools surveyed. Housing Law and Welfare Law also seem to be offered by rather fewer law schools than was the case in 1996.
Subjects which did not feature in the 1996 list, but which are now offered at a number of law schools, include Sport Law, Anti-Discrimination Law, and Child Law, which is ranked at no.20. Whilst it would not be surprising to find that a matter of such social and legal importance is being reflected in law degree curricula, this may be an example of the fact that options can either undergo a change of title in line with changing emphases and/or legal developments, or lead to the development of new options. For example, in some cases, options previously entitled ‘Family Law’ might now, because of a change in emphasis and/or content, be termed ‘Child Law’; or alternatively, some law schools may now offer both as separate options. Globalisation and greater awareness of cultural and legal difference will presumably explain the appearance in several law schools of French, German, Islamic and Japanese Law. 
Weekly teaching time on undergraduate courses

The majority (59%) of full-time undergraduate qualifying law degree courses involved an average of between 5 and 10 hours tuition in lectures per week.  A similar proportion of courses (61%) offered students between half an hour and 5 hours tuition per week of seminar or tutorial group sessions.  Weekly one-to-one tutorials were less commonly offered.

There were some differences in weekly teaching patterns between the pre- and  post-1992 universities.  The pre-1992 universities tended to offer slightly more weekly hours of lectures to their students, while the post-1992 universities seemed to focus more on seminar or tutorial group sessions.  At almost half of the new universities, students received between five and ten hours of seminar-based tuition per week.  This was true for only one in six old universities (Tables 10-13).

Table 10: In the full-time undergraduate QLD courses, how much time per week, on average, did students spend being taught in lectures?

	
	All institutions
	Old universities
	New universities



	
	n
	%
	N
	%
	n
	%

	No time
	-
	-
	-
	-
	-
	-

	At least ½ hour, less than 5
	11
	18
	3
	10
	8
	25

	At least 5 hours, less than 10
	36
	59
	16
	55
	20
	63

	At least 10 hours, less than 15
	12
	20
	8
	28
	4
	13

	15 hours or more
	-
	-
	-
	-
	-
	-

	Varies too much to say
	1
	2
	1
	3
	-
	-

	Not answered
	1
	2
	1
	3
	-
	-

	
	
	
	
	
	
	

	Total number of responding institutions offering full-time QLD course 
	61
	100
	29
	100
	32
	100


Table 11: In the full-time undergraduate QLD courses, how much time per week, on average, did students spend being taught in seminar or tutorial group sessions?

	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	No time
	1
	2
	-
	-
	1
	3

	At least ½ hour, less than 5
	37
	61
	21
	72
	16
	50

	At least 5 hours, less than 10
	19
	31
	5
	17
	14
	44

	At least 10 hours, less than 15
	1
	2
	1
	3
	-
	-

	15 hours or more
	-
	-
	-
	-
	-
	-

	Varies too much to say
	2
	3
	1
	3
	1
	3

	Not answered
	1
	2
	1
	3
	-
	-

	
	
	
	
	
	
	

	Total number of responding institutions offering full-time QLD course 
	61
	100
	29
	100
	32
	100


Table 12: In the full-time undergraduate QLD courses, how much time per week, on average, did students spend being taught in one-to-one tutorials?

	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	No time
	27
	44
	14
	48
	13
	41

	At least ½ hour, less than 5
	8
	13
	3
	10
	5
	16

	At least 5 hours, less than 10
	2
	3
	1
	3
	1
	3

	At least 10 hours, less than 15
	-
	-
	-
	-
	-
	-

	15 hours or more
	-
	-
	-
	-
	-
	-

	Varies too much to say
	6
	10
	1
	3
	5
	16

	Not answered
	18
	30
	10
	34
	8
	25

	
	
	
	
	
	
	

	Total number of responding institutions offering full-time QLD course 
	61
	100
	29
	100
	32
	100


Table 13 In the full-time undergraduate QLD courses, how much time per week, on average, did students spend being taught in other group teaching sessions (e.g. workshops)?

	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	No time
	16
	26
	9
	31
	7
	22

	At least ½ hour, less than 5
	15
	25
	5
	17
	10
	31

	At least 5 hours, less than 10
	1
	2
	1
	3
	-
	-

	At least 10 hours, less than 15
	-
	-
	-
	-
	-
	-

	15 hours or more
	-
	-
	-
	-
	-
	-

	Varies too much to say
	9
	15
	3
	10
	6
	19

	Not answered
	20
	33
	11
	38
	9
	28

	
	
	
	
	
	
	

	Total number of responding institutions offering full-time QLD course 
	61
	100
	29
	100
	32
	100


Undergraduate Student Numbers
Applications for undergraduate places
Of the 58 responding institutions offering full-time or sandwich single honours law degrees, 45 provided information on the number of applications received for entry to the law course at their institution in September/October 2002, and on the target intake for that academic year.
 At these 45 institutions, 49,353 applications had been received in total for a target 6,726 places
.  This represents an overall applications-to-target (ATT) ratio of 7.3:1.

The ratio of applications to target intake at pre-1992 universities was higher than that at post-1992 universities. 34,770 applications had been received at 22 ‘old’ universities for 3,586 places, representing an ATT ratio of 9.7 : 1. On the other hand, 14,583 applications had been received at 23 ‘new’ universities for 3,140 places, representing an ATT ratio of 4.6 : 1. The applications-to-target ratios at individual institutions varied considerably from a minimum of 1.3 : 1 to a maximum of 24.5 : 1. 

Table 14:  Full-time or sandwich single honours: applications and target intake figures 
	
	All institutions
	Old universities
	New universities



	Applications received
	49,353
	34,770
	14,583

	Target intake
	6,726
	3,586
	3,140

	Average applications-to-target ratio
	7.3 : 1
	9.7 : 1
	4.6 : 1

	
	
	
	

	No. of responding institutions
	45
	22
	23


In the 1996 survey it was reported that, on the basis of responses from 42 law schools, the ratio between applications for places on single-honours full-time law degrees and target student numbers ratio was 12.8:1. This seems to have gone down by 2002-3, on the basis of responses from 45 law schools.
 

Of the 48 responding institutions offering full-time or sandwich mixed or joint honours law degrees, 24 provided information on both the number of applications received for entry in 2002, and the target intake for that year.
  At these 24 institutions, 5,933 applications had been received in total for a target 1,017 places (Table 15). This represents an overall ATT ratio of 5.8 : 1.

Again, the ratio of applications to target intake at old universities was higher than that at new universities. 3,832 applications had been received at 12 old universities for 498 places, representing an ATT ratio of 7.7 : 1.  On the other hand, 2,101 applications had been received at 12 new universities for 519 places, representing an ATT ratio of 4.0 : 1.

Table 15: Full-time or sandwich mixed or joint honours: applications and target intake figures 
	
	All institutions
	Old universities
	New universities



	Applications received
	5,933
	3,832
	2,101

	Target intake
	1,017
	498
	519

	Applications-to-target ratio
	5.8: 1
	7.7 : 1
	4.0 : 1

	
	
	
	

	No. of responding institutions
	24
	12
	12


On the basis of the present survey data, the overall ATT ratio for full-time mixed or joint honours law degree courses seems to have gone down, from 9.3:1 in 1994-5 to 5.8:1 in 2002-3.  A similar pattern as between old and new universities emerges, though there were fewer responses (24) to this question than there were for single-honours degrees. 

It is interesting to compare the apparent narrowing of the applications-to-target ratios with the picture emerging from the data regarding the numbers of applications for places. It was explained in the 1996 survey that for the year 1994-5, 42 respondents together reported 63,562 applications for single-honours LLB full-time courses, representing, on average, 1,513 applications per responding institution. For 2002-3, however, 45 respondents together reported 49,353 applications, giving an average of 1,096 applications per responding institution. From these data, this represents a 27% fall over a nine-year period.
But if applications are compared with target numbers, in 1994-5, 42 respondents reported a total target of 4,969 places, giving an average of 118 places per respondent. In 2002-3, 45 respondents reported a total target of 6725 places, giving an average of 149 places per respondent – an increase of 26% in the number of target places
Certainly, these figures must be treated with caution, based as they are on data from responding institutions only. However, the Law Society’s ‘Trends in the Solicitors’ Profession: Annual Statistical Report’ for 2003, using statistics from the Higher Education Statistics Agency (HESA), also reports a fall in applications, albeit of a less dramatic nature than our survey data suggest. It looks as though, despite the increase in overall numbers of law students, demand for places is reducing whilst the number of available places is rising: the supply of places is closer to meeting the demand for those places than was the case in the mid-1990s.

Full-time / sandwich undergraduate law degrees

Higher education institutions are now required to submit annual returns giving details of the numbers of their students to the Higher Education Statistics Agency. According to HESA figures,
 in the academic year 2002-3 there were 44,435 full-time undergraduate law degree students.  
The 1996 survey estimated that about 34,500 students were studying full-time for law degrees in 1994-5, and suggested that on this figure there had been something like a 50% increase in student numbers over a three-to-four year period. There are no HESA figures available for that year or for the following year, but for 1996-7, HESA reported 34,281 full-time law students, suggesting that the survey estimate for 1994-5 was likely to have been pretty close to the actual numbers.
Taking the HESA figure of 44,435 full-time law students for 2002-3, the indication is that between the academic years 1994-5 and 2002-3, there was a 30% increase in the numbers of full-time undergraduate law students. 
Turning, for more detail, to the present survey data: from the 55 respondents who provided figures, the available information suggests (Table 16) that on average, there were 409 students enrolled on single honours courses per institution. There tended to be more students per institution at old universities, compared with new universities (526 on average at old, compared with 311 at new, universities).

Table 16: Full-time or sandwich single honours: number of students enrolled as at 1st Dec 2002
	
	All institutions
	Old universities
	New universities



	Total number of students 

(all years)
	22,472
	13,141
	9,331

	
	
	
	

	Number of students in Year 1
	8,584
	4,763
	3,821

	Number of students in Year 2
	7,028
	4,099
	2,929

	Number of students in Year 3
	6,180
	3,730
	2,450

	Number of students in Year 4
	680
	549
	131

	
	
	
	

	  Average number of students per institution
	409
	526
	311

	Minimum number of 

students per institution
	43
	67
	43

	Maximum number of 

students per institution
	915
	915
	713

	
	
	
	

	No. of responding institutions
	55
	25
	30


Full-time joint honours law degrees

Of the 48 responding institutions that offered full-time or sandwich joint honours qualifying law degrees, 38 provided information about student numbers enrolled on those courses in December 2002. As Table 17 shows, on average there were 93 students enrolled on joint honours courses at these institutions - 3,543 students in total at the 38 responding law schools. On average, the numbers of students at old universities were much higher than those at new universities.
Table 17: Full-time or sandwich joint honours: number of students enrolled on 1st Dec 2002 

	
	All institutions
	Old universities
	New universities



	Total number of students 

(all years)
	3,543
	2,404
	1,139

	
	
	
	

	Number of students in Year 1
	1,428
	888
	540

	Number of students in Year 2
	967
	652
	315

	Number of students in Year 3
	757
	501
	256

	Number of students in Year 4
	391
	363
	28

	
	
	
	

	  Average number of students per institution
	93
	114
	67

	Minimum number of 

students per institution
	1
	1
	2

	Maximum number of 

students per institution
	401
	401
	189

	
	
	
	

	No. of responding institutions
	38
	21
	17


Other full-time qualifying law degrees

11 of the surveyed institutions provided information about student numbers enrolled on ‘other’ undergraduate qualifying law degree courses in December 2002, though the responses did not make clear the nature of these courses. The total number of students reported as being enrolled on these courses at that point was around 550.
Part-time single honours law degrees 

33 institutions responding to the 2004 survey offered part-time single honours qualifying law degrees, of which 32 provided information about the numbers of students enrolled on their courses as at December 2002. The total number of part-time students reported by these respondents was 6,929,
 but some 3,500 of these students are accounted for by one major national institution offering a qualifying law degree on a part-time distance-learning basis. If we exclude this institution, the remaining 31 respondents report a total of 3,429 part-time students (Table 18), with an average of 111 per law school. 
Only five pre-1992 university law schools offered part-time courses, with one old university accounting for the vast majority of the reported students in this category. On the whole, where old universities offered such courses, the number of students tended to be smaller than those reported by the post-1992 universities (92 on average at an old university, compared with 114 at a new university). It seems still to be the case that the post-1992 universities are the major providers for this mode of study. 
Table 18: Part-time single honours law degrees: number of students enrolled on 1st Dec 2002
	
	All institutions
	Old universities
	New universities



	Total number of students 

(all years)
	3,429
	458

	2,971

	
	
	
	

	Number of students in Year 1
	1,259
	209
	1,050

	Number of students in other years
	2,170
	249
	1,921

	
	
	
	

	 Average number of students per institution
	111
	92
	114

	
	
	
	

	No. of responding institutions
	31
	5
	26


Part-time mixed or joint honours law degrees

Of the eight responding institutions offering part-time mixed or joint law degree courses, five (one old and four new universities) gave information about student numbers enrolled on 1st December 2002. 137 students in total were enrolled on these courses at the 5 institutions, with an average of 27 students per institution (Table 19).

Table 19: Part-time mixed or joint honours law degrees: number of students enrolled on 1st Dec 2002 

	
	All institutions

	Total number of students 

(all years)
	137

	
	

	Number of students in Year 1
	44

	Number of students in other years
	93

	
	

	Average number of students per institution
	27

	
	

	No. of responding institutions
	5


All law schools offering part-time study were also asked to estimate what proportion of their Year 1 part-time students went on to complete their qualifying law degree courses.  As Table 20 shows, for 11 respondents, less than 60% completed the course; for 5 respondents, between 60% and 79% did so, and 4 respondents estimated that 80% or more of the part-time students went on to obtain qualifying law degrees. 
Table 20: About what proportion of your Year 1 part-time students go on to complete their qualifying law degree courses?
	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	n

	
	
	
	
	

	Less than 50%
	5
	15
	1
	4

	50%, less than 60%
	6
	18
	-
	6

	60%, less than 70%
	2
	6
	1
	1

	70%, less than 80%
	3
	9
	-
	3

	80%, less than 90%
	2
	6
	-
	2

	90% or more
	2
	6
	2
	-

	
	
	
	
	

	Varies too much to say
	5
	15
	1
	4

	Don't know
	5
	15
	1
	4

	Not answered
	3
	9
	1
	2

	
	
	
	
	

	Total number of institutions
	33
	100
	7
	26


Undergraduate qualifying law degrees: admissions
In this section, we examine the responses to questions about the importance of various criteria which may be used in deciding whether or not to accept applicants for places on law degrees.
Standard A level or AS level offers

Of the 61 responding institutions offering full-time undergraduate qualifying law degree courses, 60 universities (28 old, 32 new) provided an answer to the questions dealing with standard offers to applicants to undergraduate law degrees. Of these, two (both new universities) stated that they had ‘no standard offer’. Of the remaining 58 respondents, 29 (22 old and 7 new universities) reported that they had standard offers which they expressed as ‘A’ level points or grades; and 22 (2 old and 20 new universities) reported that they had other types of standard offer, usually expressed as ‘new tariff’ points scores. A further seven respondents (4 old and 3 new universities) provided details of their standard offers expressed as both ‘A’ levels and also ‘new tariff’ points scores. 
As is clear from the above, pre-1992 university law schools were much more likely than the post-1992 university law schools to express standard offers in terms of ‘old’ A-level points or as specific ‘A’ level grades.  
Of the 58 institutions with standard offers, four did not provide any further details about the offer. Table 21 shows the range of these standard offers at the 54 institutions providing details, with offers stated as ‘A’ or ‘AS’ level grades converted by the research team to new tariff points
 in order to achieve a ‘common currency’ so that comparisons could be made.  

There is a clear difference between old and new universities, with the pre- 1992 institutions making higher standard offers than the post-1992 institutions. The median standard offer at old universities was equivalent to 340 tariff points, while the median offer at new universities was equivalent to 240 points.

Table 21: Standard offers converted to tariff points

	New Tariff Points
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	120
	1
	2
	-
	-
	1
	4

	160
	2
	4
	-
	-
	2
	7

	180
	2
	4
	-
	-
	2
	7

	200
	1
	2
	-
	-
	1
	4

	220
	3
	6
	-
	-
	3
	11

	240
	9
	17
	1
	4
	8
	29

	260
	3
	6
	-
	-
	3
	11

	280
	6
	11
	1
	4
	5
	18

	300
	9
	17
	6
	23
	3
	11

	320
	4
	7
	4
	15
	-
	-

	340
	12
	22
	12
	46
	-
	-

	360
	1
	2
	1
	4
	-
	-

	390
	1
	2
	1
	4
	-
	-

	
	
	
	
	
	
	

	No. of responding institutions
	54
	100
	26
	100
	28
	100


Responding law schools were asked to indicate the importance they attached to each of a list of criteria when considering applicants for places on their undergraduate QLD courses.  The following scale was used:

1 = very important

2 = important

3 = not very important

4 = not at all important

5 = not used

60 law schools (28 pre-1992, 32 post-1992) responded to this question with regard to full-time or sandwich undergraduate law degrees, and gave information relating to both standard entry applicants (that is to say, predominantly school leavers) and non-standard entry applicants. 31 institutions (5 pre-1992, 26 post-1992) provided information relating to their part-time undergraduate law degrees. Unless stated otherwise, there was found to be little distinction to be drawn between pre- and post-1992 institutions.
A-level points or equivalent

Almost all the responding institutions offering full-time courses (90%) rated A-level points or equivalent qualifications as important or very important for standard entry applicants. By contrast, for non-standard entry applicants, only 46% regarded A-level points as important, though this percentage figure includes just over twice as many old universities as new universities. Of the 34 respondents offering part-time QLD courses, 14 (41%) rated A-level points as important or very important.
AS-level points or equivalent

40 respondents to this question (66%) rated AS-levels as important or very important for standard entry applicants.  New universities tended to give AS-level points rather more importance than did old universities (24 new, compared with 16 old, universities). For non-standard entry applicants, AS level points were rated as important or very important by 33% of respondents, though for these applicants, old universities tended to rate AS level points more highly than did new universities (13 old, as compared with 8 new, institutions regarded this factor as important or very important). For applicants to part-time degrees, AS level points were rated as important by just under a third of responding institutions.

Other types of qualification

Over half of the responding institutions offering full-time undergraduate law degree courses (54%) rated other types of qualification as important or very important for standard entry applicants. Higher importance ratings were given to other types of qualifications for non-standard entry applicants, with the vast majority of respondents (79%) rating these as important or very important. For applicants to part-time degrees, other types of qualification were rated as important by 20 of the 34 institutions (59%) offering such courses.

General academic ability

When assessing standard entry applicants for full-time QLD courses, general academic ability was rated as 'very important' or 'important' by 75% of responding institutions.  The importance rating of the academic ability of non-standard entry applicants was even higher, with 87% of institutions giving it a rating of 'very important' or 'important'. For applicants to part-time degrees, 76% of respondents (26 out of 34) regarded general academic ability as an important consideration.

Interviews with applicants

With regard to standard entry applicants, 56% of respondents indicated that they did not use interviews. 18% rated them as important or very important, whilst the remainder regarded them as not very, or not  at all, important. Interviews were a much more frequent method of assessment for non-standard entry applicants, being regarded by 74% of respondents as important or very important. For part-time law degree courses, 25 out of 34 responding institutions (74%) rated interviews as important or very important. 
School (or other academic) report on applicant

School (or other academic) reports were rated as 'very important' or 'important' for standard entry applicants by 82% of responding institutions.  Slightly fewer (74%) gave this rating in relation to non-standard entry applicants.  For both categories of applicant, old universities were more likely to rate this criterion as 'very important' than new universities. 
These reports were considered much less important when considering applicants for part-time degree courses, with only 41% of the responding institutions (14 out of 34) rating them as important or very important.

Applicant's personal statement

72% of institutions rated applicants' personal statements as important or very important when considering standard entry applicants for the full-time QLD courses. These personal statements were rated as more important for non-standard entry applicants, with 85% of institutions viewing them as important or very important. Similarly, for part-time courses, applicants' personal statements were regarded as important or very important by most institutions (27 of the 34 respondents (79%) offering such courses).

Aptitude test for law courses

Seven responding institutions offering full-time courses (11%) rated aptitude tests for law courses as important or very important as a method for assessing standard entry applicants. This rose to sixteen institutions (26%) - 8 old universities and 8 new - for non-standard entry applicants to full-time courses. Of the 34 institutions offering part-time law degree courses, 7 regarded such tests as important when considering applicants.

Written English skills

Written English skills were seen as important or very important for standard entry applicants to full-time courses by 82% of respondents, with old universities more likely to rate these skills as very important than new universities. Such skills were given a similar rating by 87% of institutions in relation to non-standard entry applications to full-time courses. 26 of the 34 responding institutions offering part-time QLD courses regarded written English skills as important or very important. 

GCSE or equivalent in Mathematics

Less than half the responding institutions (41%) rated GCSE or equivalent in Mathematics as important for standard entry applicants to full-time QLD courses. For non-standard entry applicants, GCSE or equivalent in Mathematics was viewed as less important, with only one in four (25%) institutions overall rating it as important or very important. Only 5 of the 34 institutions offering part-time QLD courses rated GCSE Mathematics as important or very important.

GCSE or equivalent in English language

The vast majority of institutions (85%) rated GCSE or equivalent in English language as important for standard entry applicants to full-time QLD courses (69% rated it as very important).  This dropped slightly for non-standard entry applicants, with 71% rating it as important or very important.  While new universities gave this type of qualification a slightly higher importance rating than old universities for standard entry applicants, the reverse was true for non-standard applicants. With regard to part-time applicants to QLD courses, a GCSE in English language was rated as important or very important for only half (17) of the responding institutions.

Work experience in a legal setting

Few institutions (15%) saw work experience in a legal setting as an important criterion in the selection of standard entry applicants to full-time QLD courses. 
However, it became more important for non-standard entry applicants, particularly for new universities, 56% of which rated such work experience as an important or very important criterion when selecting such applicants (compared with 38% of old universities). Legal work experience was seen as important for part-time applicants by 41% of responding institutions offering such courses (14 out of 34).

Work experience in a non-legal setting

Only one in ten institutions (10%) saw work experience in a non-legal setting as an important criterion when considering standard entry applicants to full-time courses.  However, this proportion rose to one in two in relation to non-standard entry applicants to full-time courses (51%), and applicants to part-time courses (50%). Old and new universities did not vary in this regard.

Motivation and enthusiasm

The majority of universities (80%) rated motivation and enthusiasm as important or very important when considering standard entry applicants to full-time QLD courses.  This rose to 90% respectively for non-standard entry applicants; and 85% of responding institutions offering part-time law courses rated motivation and enthusiasm of applicants as important or very important.

Undergraduate Student Exchange Schemes

Law schools were asked how many of their undergraduate students were studying at an overseas institution, through an exchange scheme, during the academic year 2002-03. 
32 institutions reported at least one student studying abroad under such an arrangement. The average number of undergraduate students on exchange schemes per institution was 16, and numbers ranged from 1 student to 77 students (Table 22).  In total, 532 students were reported by these 32 institutions, though old universities were more likely than new universities to report such arrangements.

Table 22: Undergraduate students on exchange schemes at foreign institutions in 2002-03

	
	All institutions
	Old universities
	New universities



	Total number of students on exchange schemes
	532
	475
	57

	
	
	
	

	Average number of students per institution
	17
	22
	6

	Minimum number of 

students per institution
	1
	5
	1

	Maximum number of 

students per institution
	77
	77
	15

	
	
	
	

	No. of responding institutions
	32
	22
	10


As Table 23 shows, the 32 responding institutions varied in terms of the number of foreign institutions to which they sent law students.  On average, they had such arrangements with about 6 foreign institutions, but the range was from 1 to 20.

Table 23: Number of foreign institutions to which law students sent on 

exchange schemes in 2002-03

	
	All institutions
	Old universities
	New universities



	Average (mean) number of foreign institutions per UK institution
	6
	7
	3

	Minimum number of 

foreign institutions per UK institution
	1
	1
	1

	Maximum number of 

foreign institutions per UK institution
	20
	20
	5

	
	
	
	

	No. of responding UK institutions
	32
	22
	10


Undergraduate Degrees: Graduation Data

Of the 58 responding institutions that offered full-time or sandwich single honours law degrees, 7 did not provide any graduation data, and 3 did not have any graduates in 2002-3.

At the 48 institutions providing information on this matter, 5,574 students graduated from full-time or sandwich single honours law degree in 2002-03. 5% of these obtained a first class degree, whilst just over half (54%) achieved an upper second class degree. About a third (34%) achieved a lower second class degree.  

However, as Table 24 shows, students at pre-1992 universities were more likely to achieve first or upper second class degrees than their counterparts at post-1992 universities.  This difference was particularly marked for upper second class degrees: 64% of old university students obtained this class, compared with 39% of students at new universities.

Table 24: Full-time/sandwich single honours: classification of degree results 2002-03
	
	Students at all institutions
	Students at old universities
	Students at new universities



	
	n
	%
	n
	%
	n
	%

	First class
	291
	5
	235
	7
	56
	3

	Upper second class
	3033
	54
	2204
	64
	829
	39

	Lower second class
	1879
	34
	920
	27
	959
	46

	Third class
	215
	4
	68
	2
	147
	7

	Pass
	66
	1
	27
	1
	39
	2

	Fail
	90
	2
	15
	<0.5
	75
	4

	
	
	
	
	
	
	

	Total
	5574
	100
	3469
	100
	2105
	100


Comparison with the analysis of the 1996 data
 from 51 law schools relating to 5,169 students who graduated in 1994-5, suggests a clear trend (Table 25). The major change appears to be that overall, the number of first and upper-second class degrees is rising, with an accompanying fall in the numbers obtaining lower-second class degrees. However, the increase in first and upper-second class degrees has been more marked in pre-1992 than in post-1992 universities. 
Table 25: Full-time/sandwich single honours: classification of degree results 1994-5 and 2002-03

	
	Students at all institutions
	Students at old universities
	Students at new universities



	
	1994-5 %
	2002-3 %
	1994-5 %
	2002-3 %
	1994-5 %
	2002-3 %

	First class
	3
	5
	4
	7
	1
	3

	Upper second class
	45
	54
	52
	64
	35
	39

	Lower second class
	44
	34
	36
	27
	55
	46

	Third class
	4
	4
	3
	2
	6
	7

	Pass
	3
	1
	4
	1
	2
	2

	Fail
	1
	2
	1
	<0.5
	1
	4

	
	
	
	
	
	
	

	Total
	100
	100
	100
	100
	100
	100


Of the 33 responding institutions that offered part-time single honours law degrees, 8 did n ot provide clear graduation data, and 3 did not have graduates in 2002-3. The remaining 22 respondents provided data on the 480 students graduating from their part-time QLD courses in 2002-03. 4% obtained a first class degree, just over one in three (37%) achieved an upper second class degree, and 45% achieved a lower second class degree.  

As Table 26 shows, part-time students at old universities were more likely to achieve first class or upper-second class degrees than their counterparts at new universities. This difference was again particularly marked for upper second class degrees: 52% of old university students obtained this class, compared with 33% of students at new universities.

Table 26: Part-time single honours: classification of degree results 2002-03 

	
	Students at all institutions
	Students at old universities
	Students at new universities



	
	n
	%
	n
	%
	n
	%

	First class
	21
	4
	9
	9
	12
	3

	Upper second class
	176
	37
	53
	52
	123
	33

	Lower second class
	215
	45
	33
	32
	182
	48

	Third class
	30
	6
	3
	3
	27
	7

	Pass
	20
	4
	0
	 0
	20
	5

	Fail
	18
	4
	4
	4
	14
	4

	
	
	
	
	
	
	

	Total
	480
	100
	102
	100
	378
	100


Comparisons with the 1996 Survey are, again, interesting. The proportion of students gaining first and upper-second class degrees has increased (41% compared with 27% in 1996), but the differential proportions remain, as between old and new universities. Overall, the percentage of students gaining lower-second and third class degrees has remained much the same, but the percentage obtaining a pass degree has decreased substantially – 4%, as compared with 17% in 1996. 
Of the 48 responding institutions that offered full-time joint or mixed honours law degrees, 15 did not provide any graduation data (sometimes because these students had been included with the full-time single honours students, detailed in Table 24), and 5 did not have any graduates for these courses in 2002-3. The remaining 28 respondents offering full-time or sandwich mixed or joint honours law degrees provided graduation data for these awards for the year 2002-3 (Table 27). 6% of graduates obtained first class degrees (4% more than reported in 1996), 60% obtained upper second class degrees (10% more than were reported in 1996) and 29% obtained lower second class degrees (12% less than in 1996).  Again old university students were more likely than those at new universities to obtain first or upper second class degrees.

Table 27: Full-time / sandwich joint or mixed honours: classification of degree results 2002-03 

	
	Students at all institutions
	Students at old universities
	Students at new universities



	
	n
	%
	n
	%
	N
	%

	First class
	40
	6
	32
	6
	8
	5

	Upper second class
	433
	60
	376
	67
	57
	37

	Lower second class
	209
	29
	137
	24
	72
	47

	Third class
	23
	3
	10
	2
	13
	8

	Pass
	6
	1
	6
	1
	0
	0

	Fail
	6
	1
	3
	1
	3
	2

	
	
	
	
	
	
	

	Total
	717
	100
	564
	100
	153
	100


Of the seven institutions that offered part-time mixed or joint honours QLD courses, only one provided graduation data for 2002-03.   

Undergraduate law students: demographic profile

Female students
 Of the 61 responding institutions offering full-time or part-time single honours qualifying law degrees, 46 provided information on the overall percentage of female students on these courses. As Table 28 shows, on average, institutions reported that 60% of their students on single honours courses were female, though the range was between 47% and 86%.

Table 28: Percentage of female students on undergraduate single honours 

qualifying law degree courses 

	
	All institutions
	Old universities
	New universities



	Average 
	60%
	61%
	60%

	Minimum 
	47%
	47%
	52%

	Maximum
	86%
	86%
	76%

	
	
	
	

	No. of responding institutions
	46
	23
	23


The same picture emerges with regard to students on full-time or part-time joint or mixed honours qualifying law degree courses. Of the 48 institutions offering such courses, 31 provided information on the overall percentage of female students on these courses. As Table 29 shows, on average, 60% of their students on these courses were female. The reported range however was very wide – between 5% and 100%.

Table 29: Percentage of female students on undergraduate joint or mixed honours 

qualifying law degree courses 

	
	All institutions
	Old universities
	New universities



	Average 
	60%
	59%
	61%

	Minimum 
	5%
	5%
	45%

	Maximum
	100%
	87%
	100%

	
	
	
	

	No. of responding institutions
	31
	18
	13


These figures clearly suggest that the trend identified in the 1996 Survey of a rising proportion of female students on undergraduate law degree courses is continuing.
Mature Students

Of the 63 institutions offering undergraduate qualifying law degree courses, 41 law schools provided information on mature students.  As Table 30 indicates, responding law schools varied widely in the proportion of mature students reported, from 2% to 86%. The average percentage reported was 20%, with new universities tending to report higher percentages of mature students than old universities. The institution identified in Table 30 as ‘other’ offers study only on a distance-learning basis, and mature students comprise the vast majority of their students. 
Table 30: Percentage of mature students on undergraduate qualifying law degree courses 

	
	All institutions
	Old universities
	New universities


	Other types of college



	Average 
	20%
	11%
	25%
	86%

	Minimum 
	2%
	2%
	2%
	86%

	Maximum
	86%
	47%
	72%
	86%

	
	
	
	
	

	No. of responding institutions
	41
	19
	21
	1


Ethnic background 

Of the 63 institutions offering undergraduate qualifying law degree courses, 38 respondents provided useable data on the ethnic background of undergraduate students.  However, this data was often given only for a sub-sample of students, and it was not always clear whether the sub-sample was a representative one. For some responding institutions, the proportion of students for which ethnic minority origin was unclear is high and so the following figures should be treated with some caution.

The respondents varied widely in the proportion of ethnic minority students reported, from 0% to 70% (Table 31).  The average percentage reported was 26% - slightly higher than was reported in the 1996 survey. New universities tended to report higher percentages of ethnic minority students than old universities.

Table 31: Percentage of ethnic minority students on undergraduate qualifying law 
degree courses
	
	All institutions
	Old universities
	New universities



	Average 
	26%
	21%
	30%

	Minimum 
	0%
	0%
	3%

	Maximum
	70%
	58%
	70%

	
	
	
	

	No. of responding institutions
	38
	19
	19


EU and overseas students studying on undergraduate qualifying law degree courses at UK Law Schools
39 respondents provided information about the percentage of EU and overseas students studying at their institutions. The proportion of EU students reported varied from 0% to 12%, and the average percentage reported was 3% (Table 32). The proportion of overseas students reported also varied, from 0% to 68%, the average being 9%. Old universities tended to report slightly higher percentages of overseas students than new universities.

Table 32: Percentage of EU and overseas students on UK undergraduate 

qualifying law degree courses 

	
	All institutions
	Old universities
	New universities



	Average EU undergraduate students
	3%
	3%
	2%

	Average overseas undergraduate students
	9%
	11%
	7%

	
	
	
	

	No. of responding institutions
	39
	20
	16


Graduate and Postgraduate Professional Law Courses (England and Wales)
Common Professional Examination (CPE) 
According to the information provided on the website of the Central Applications Board, which handles applications for places on full-time CPE courses, there are currently 33 providers (including three non-university institutions) of this one-year full-time, two-year part-time course. In 2005, the CAB listing indicated a total of 4302 places on full-time CPE courses,
 though of these, 2460, or 57%, are provided by non-university institutions. Each of the 30 university law school providers had, on average, 61 full-time places, though actual numbers of places varied considerably between 35 and 220. 

With regard to the present survey, of the 59 responding institutions in England and Wales, 20 offered Common Professional Examination courses. Both full- and part-time study was offered by 16 of these institutions (Table 33). 

Table 33: Number of responding institutions offering CPE Courses 

	
	All instit-utions
	Old univ-ersities
	New univ-ersities


	Other types of college

	
	
	
	
	

	CPE (full-time only)
	2
	2
	-
	-

	CPE (part-time only)
	2
	-
	2
	-

	CPE (both full-time and part-time)
	16
	-
	15
	1


Of the full-time CPE providers, 12 provided information both on the number of applications received for October 2002 entry, and the target intake for that year (Table 34).
  At these 12 institutions, 4,791 applications had been received in total for a target 1,588 places. This represents an overall application-to-target ratio of 3.0:1,
  which may be contrasted with the ATT ratio of 8.4:1 reported in the 1996 Survey.
Table 34: Full-time Common Professional Examination: applications and target intake figures 

	
	All institutions
	Old universities
	New universities
	Other types of college

	Applications received
	4,791
	100
	1,162
	3,529

	Target intake
	1,588
	50
	410
	1,128

	Applications-to-target ratio
	3.0 : 1
	2.0 : 1
	2.8 : 1
	3.1 : 1

	
	
	
	
	

	No. of responding institutions
	12
	1
	10
	1


Of the 18 responding institutions that offered a part-time CPE course, 12 – all new universities -  provided information on both number of applications received for October 2002 entry, and the target intake for that year. At these 12 institutions, 653 applications had been received in total for a target 380 places.  This represents an overall applications-to-target ratio of 1.7:1.
 
In addition to the data presented above, four responding institutions (all new universities) had franchise arrangements, whereby their CPE courses were delivered in their entirety at another UK institution.
  Data relating to the applications and target intake figures for these institutions, identified as institutions A, B, C and D, are provided in Table 35. 
Table 35: Institutions with franchise arrangements elsewhere for CPE students 

	
	A


	B
	C
	D

	Applications received
	47
	300
	40
	20

	Target intake
	30
	220
	30
	10

	Full time or part time course?
	Part-time
	Part-time
	Part-time
	Full-time

	No. of students enrolled 02/03
	25
	220
	34
	8


Legal Practice Course (LPC) 
According to the Central Applications Board, which handles applications for places on full-time LPC courses, there are currently 26 providers (including two non-university institutions) of this one-year full-time, two-year part-time course. In 2005, the CAB listing indicated a total of 8899 places on full-time LPC courses,
 though of these, 5172, or 58%, are provided by the non-university providers. Each of the 24 university law school providers had, therefore, on average, 155 full-time places, though actual numbers of places varied considerably.
 
Table 36: Number of responding institutions offering LPC Courses 

	
	All instits
	Old univs
	New univs
	Other types of college

	LPC (full-time only)
	5
	4
	1
	-

	LPC (part-time only)
	3
	-
	3
	-

	LPC (both full-time and part-time)
	11
	-
	10
	1


As Table 36 shows, 19 survey respondents offered the Legal Practice Course, 14 of which offered it on a part-time basis. Of the 16 responding institutions that offered a full-time LPC course, 13 provided information on both number of applications received for October 2002 entry, and the target intake for that year (Table 37).  
At these 13 institutions, 8,428 applications had been received in total for a target 4,004 places.  This represents an overall applications-to-target ratio of 2.1 : 1.
 As Table 37 shows, the ATT ratio tended to be slightly higher for old universities than for new universities.  

Table 37: Full-time Legal Practice Course: applications and target intake figures
	
	All institutions
	Old universities
	New universities
	Other types of college

	Applications received
	8,428
	2,326
	2,550
	3,552

	Target intake
	4,004
	420
	675
	2,949

	Applications-to-target ratio
	2.1 : 1
	5:5 : 1
	3.8 : 1
	1.2 : 1

	
	
	
	
	

	No. of responding institutions
	13
	3
	9
	1


Of the 14 responding new university law schools that offered a part-time LPC course,
 13 provided information on both number of applications received for October 2002 entry, and the target intake for that year (Table 38). At these 13 institutions, 1,328 applications had been received in total for a target 747 places.  This represents an overall applications-to-target ratio of 1.8:1. 
Table 38: Part-time Legal Practice Course: applications and target intake figures
	
	All institutions
	Old universities
	New universities
	Other types of college

	Applications received
	1,328
	-
	856
	472

	Target intake
	747
	-
	520
	227

	Applications-to-target ratio
	1.8: 1
	
	1.6: 1
	2.1 : 1

	
	
	
	
	

	No. of responding institutions
	13
	0
	12
	1


Bar Vocational Course (BVC)

The BVC is currently offered by eight providers, including two non-university institutions. Applications for places on BVC courses are dealt with through the ‘BVCOnline’ system, though, unlike the LPC Central Applications Board, BVCOnline provides no information about available places. 

Four respondents offered the Bar Vocational Course, of which one offered it on a part-time basis.
 Of the 4 responding institutions that offered a full-time BVC, 3 provided information on both number of applications received for October 2002 entry, and the target intake for that year (Table 39). At these 3 institutions, 2,590 applications had been received in total for a target 1,010 places.  This represents an overall application-to-target ratio of 2.6 : 1.

Table 39: Full-time Bar Vocational Course: applications and target intake figures 

	
	All institutions
	Old universities
	New universities
	Other 

	Applications received
	2,590
	2,168
	422
	-

	Target intake
	1,010
	910
	100
	-

	Applications-to-target ratio
	2.6 : 1
	2.4 : 1
	4.2 : 1
	

	
	
	
	
	

	No. of responding institutions
	3
	2
	1
	-


The one responding institution that offered a part-time BVC supplied no information on the number of applications for, or target places on, this course.

Academic Postgraduate Courses

57 institutions offered non-vocational postgraduate courses in the academic year 2002-3, leading to the awards of M.Phil, Ph.D, LL.M, MA, and so on. We have also included the two-year full-time Senior Status law degree in this category. Of these 57 institutions 53 provided information on the numbers of students enrolled in 2002-3.
Of these responses, 44 were from England, 4 from Wales, 4 from Scotland, and one from Northern Ireland. Not all law schools had students on all awards, and so the split as between pre- and post-1992 universities varies according to the courses reported.

M Phil / Ph.D
 27 pre-1992 and 10 post-1992 universities reported that they had between them a total of 672 full-time students enrolled for these awards. However, for old universities, the average number of students per law school – 24 – was considerably higher than that for new universities, which stood at 3. Certain old university law schools – Oxford, Cambridge, and the colleges comprising the University of London – have very high concentrations of postgraduate students, but even if we exclude these institutions, the average number of students at each of the remaining 22 old universities comes down to just under 16 – still four times the average number at new university law schools.

20 old and 10 new universities reported a total of 350 part-time students studying for the awards of M Phil / PhD. The average number of students enrolled at an older university was just under 16,
 compared with 3.5 at a new university. 
Taking all the data from all respondents, the number of full- and part-time students studying for these awards at new university law schools comprise 6.5% of the total.

Senior Status Law Degrees

The Senior Status law degree differs from the CPE in terms of its length. Typically, these full-time courses have varying titles, examples being ‘Master of Jurisprudence’, ‘MA in Law’ and ‘Graduate LLB’. Like the CPE, the senior status law degree is typically offered to non-law graduates; is of a two-year duration, and will usually comprise the study of a number of subjects in addition to the required ‘Foundations of Legal Knowledge’. There are currently believed to be 17 universities
 in England and Wales and four in Scotland offering such courses. 

20 universities providing senior status degrees – 16 in England or Wales, four in Scotland – returned survey questionnaires. Of the 16 English/Welsh providers, only eight reported any full-time student numbers, of which there were a total of 119. The four Scottish law schools between them reported a total of 99 full-time students. As for part-time students, data received from only two law schools in England and Wales indicate that between them, only 22 part-time students were taking this course at their institutions, though as noted above, a third respondent reported 75 part-time students studying elsewhere through a franchise arrangement. Two of the responding Scottish law schools reported a total of 16 students studying part-time. It appears that this type of course does not recruit large numbers of students, presumably because non-law graduates prefer, in the main, to pursue the shorter CPE route.

Taught postgraduate degrees in law (e.g. LLM, MA)
26 old and 18 new university law schools reported a total of 2596 full-time students studying for these awards. Again, however, the pre-1992 institutions predominate: the average number of students at old universities was 85, and although, if we exclude data from respondents who are traditionally major providers (the universities of Oxford, Cambridge, and London) the average for the remaining 24 old universities decreases to 53, the average number of students at responding new universities was less than half this, at 21. 

17 old and 21 new universities reported a total of 703 part-time students studying for these awards, with average numbers of 21 students at old,
 and 16 students at new, universities.

Other full- and part-time postgraduate courses 
Six responding law schools reported a total of 89 full-time students studying for other postgraduate awards, and seven law schools reported a total of 161 part-time students studying for such awards, which included masters’ degrees by research and postgraduate diplomas. 
Studying for postgraduate awards by distance learning etc.
Finally, 16 responding law schools reported a number of students studying for a range of postgraduate academic and professional awards by distance-learning, e-learning, or open learning. In this category, no particular pattern emerged as between old and new universities. In total, between them these respondents reported a total of 1002 such students, giving an average number per respondent of 62. However, among these respondents, three university law schools and one private provider dominated in terms of numbers, accounting between them for 680 students - two-thirds of the total. 
Graduate and Postgraduate Professional Law Courses (Scotland and Northern Ireland)
Of the two university law schools in Northern Ireland, one offers the one-year postgraduate Certificate in Professional Legal Studies course. One university offers the two-year Bachelor of Legal Science for graduates in disciplines other than law. No survey data were received in respect of these courses.
In Scotland, the postgraduate professional-vocational Diploma in Legal Practice is offered by four old university law schools (including one graduate institution jointly operated by two universities), three of which returned survey questionnaires. Taken together, the three responding institutions report a total of 357 students studying for the Diploma in 2002-3.  
Staff numbers and teaching hours

56 institutions provided information about the number of staff working in their law school (including full-time and part-time staff, and both academic and support staff). However, in this section the data relate exclusively to university law schools providing undergraduate qualifying law degree courses,
 and data from 53 such respondents are presented. 
Taking overall figures first (Table 40): the average number of staff per school was 46, and ranged from 9 to 130. Old university law schools tended to 
employ more staff (62 on average) than new university law schools (33 on average). 
Table 40: How many staff were working in the law school during the academic year 2002-03?

	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	20 or fewer staff
	10
	19
	1
	4
	9
	31

	21 - 30 staff
	9
	17
	4
	17
	5
	17

	31 - 40 staff
	11
	21
	4
	17
	7
	24

	41 - 60 staff
	11
	21
	5
	21
	6
	21

	61 - 100 staff
	9
	17
	7
	29
	2
	7

	More than 100 staff
	3
	6
	3
	13
	-
	-

	
	
	
	
	
	
	

	No. of responding institutions
	53
	100
	24
	100
	29
	100

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Total number of law school staff
	2,436
	1,485
	951

	Average per institution
	46.0
	61.9
	32.8

	Minimum number per institution
	9
	18
	9

	Maximum number per institution
	130
	130
	82

	
	
	
	


Tables 41- 43 provide a breakdown of these figures to provide more detail:
 

Table 41: Numbers of law school staff (both salaried and non-salaried): ALL RESPONDING INSTITUTIONS
	
	Total staff numbers
	Average per law school
	No. institutions at which at least 1 staff member reported

	Heads of Department / Deans
	53
	1.0
	48

	Professors
	237
	4.6
	39

	Readers
	62
	1.2
	24

	Principal Lecturers
	155
	3.0
	27

	Senior Lecturers
	473
	9.3
	49

	Lecturers
	462
	9.1
	45

	Teaching Assistants
	204
	4.0
	19

	Research Fellows
	19
	0.4
	7

	Associate Lecturers
	116
	2.3
	12

	Teaching Officers / Academic Related
	60
	1.2
	7

	Law librarians
	57
	1.1
	28

	Other academic staff
	115
	2.3
	12

	Administrative staff
	157
	3.1
	43

	Clerical staff
	174
	3.4
	24

	Technical staff
	29
	0.6
	16

	Other support staff
	6
	0.1
	4

	Total
	2379
	
	

	No. of responding institutions
	51
	
	


Table 42: Numbers of law school staff (both salaried and non-salaried): RESPONDING OLD UNIVERSITIES

	
	Total nos.
	Average per law school
	No. institutions  at which at  least 1 staff member reported

	Heads of Department / Deans
	27
	1.1
	22

	Professors
	206
	9.0
	23

	Readers
	43
	1.9
	15

	Principal Lecturers
	5
	0.2
	1

	Senior Lecturers
	144
	6.3
	21

	Lecturers
	336
	14.6
	23

	Teaching Assistants
	197
	8.6
	15

	Research Fellows
	17
	0.7
	6

	Associate Lecturers
	34
	1.5
	3

	Teaching Officers / Academic Related
	60
	2.6
	7

	Law librarians
	29
	1.3
	11

	Other academic staff
	106
	4.6
	9

	Administrative staff
	58
	2.5
	18

	Clerical staff
	155
	6.7
	19

	Technical staff
	8
	0.3
	7

	Other support staff
	5
	0.2
	3

	Total
	1430
	
	

	No. of responding institutions
	23
	
	


Table 43: Numbers of law school staff (both salaried and non-salaried): RESPONDING NEW UNIVERSITIES

	
	Total nos.
	Average per law school
	No. institutions at which at least 1 staff member reported

	
	
	
	

	Heads of Department / Deans
	26
	0.9
	26

	Professors
	31
	1.1
	16

	Readers
	19
	0.7
	9

	Principal Lecturers
	150
	5.4
	26

	Senior Lecturers
	329
	11.8
	28

	Lecturers
	126
	4.5
	22

	Teaching Assistants
	7
	0.3
	4

	Research Fellows
	2
	0.1
	1

	Associate Lecturers
	82
	2.9
	9

	Teaching Officers / Academic Related
	0
	0.0
	0

	Law librarians
	28
	1.0
	17

	Other academic staff
	9
	0.3
	3

	Administrative staff
	99
	3.5
	25

	Clerical staff
	19
	0.7
	5

	Technical staff
	21
	0.8
	9

	Other support staff
	1
	0.0
	1

	Total
	949
	
	

	
	
	
	

	No. of responding institutions
	28
	
	


The different grading structures as between old and new universities must be taken into account when considering the categories ‘principal lecturer’, ‘senior lecturer’, and ‘lecturer’. The ‘principal lecturer’ grade has historically been almost completely confined to the post-1992 universities (and their predecessor polytechnics) and so it is not surprisingly that hardly any staff at this grade are reported by old universities. The categories ‘senior lecturer’ and ‘lecturer’ have different connotations as between old and new universities, with almost automatic progression within new universities from the ‘lecturer’ to the ‘senior lecturer’ scale. At old universities, there is no such automatic progression, and this is why the proportions of staff within these categories are pretty much reversed for old and new universities.

49 institutions provided details of how many of their staff were (a) full-time salaried staff; (b) salaried staff employed on a fractional contract; and (c) non-salaried part-time staff

Full-time salaried staff
The proportion of full-time salaried staff was 69% on average per institution, and ranged from 26% to 100%. The average proportion was slightly lower at old universities as compared to new universities (65% compared with 72%). Table 44 shows the numbers of full-time salaried staff reported by the 49 respondents. The average number of full-time salaried staff per institution was 29, and ranged from 6 to 96 members of full-time salaried staff. The average number of full-time salaried staff was higher at old universities than new universities (38 compared with 22).
   

Table 44: Numbers of full-time salaried staff

	
	All institutions
	Old universities
	New universities



	
	
	
	

	Total number of full-time 

salaried staff
	1,423
	841
	582

	Average per institution
	29.0
	38.2
	21.6

	Minimum number per institution
	6
	7
	6

	Maximum number per institution
	96
	96
	58

	
	
	
	

	No. of responding institutions
	49
	22
	27


Salaried staff on fractional contracts 
The proportion of staff on fractional contracts was, on average, 8% per institution, and ranged widely from 0% to 44%. There was very little difference between old universities and new universities on this issue. Table 45 shows the number of salaried staff on fractional contracts reported by the 49 respondents. The average number of staff on fractional contracts per institution was 4, and ranged from 0 to 36. The average number was slightly higher at old universities than new universities (6 compared with 2).  

Table 45: Number of salaried staff on fractional contracts

	
	All institutions
	Old universities
	New universities



	
	
	
	

	
	
	
	

	Total number of salaried staff on fractional contracts
	197
	138
	59

	Average per institution
	4.0
	6.3
	2.2

	Minimum number per institution
	0
	0
	0

	Maximum number per institution
	36
	36
	10

	
	
	
	

	No. of responding institutions
	49
	22
	27


Tables 46 - 48 combine the data relating to full-time and fractional staff to provide staffing figures for all salaried staff.

Table 46: Numbers of SALARIED law school staff (both full-time and fractional): 

ALL INSTITUTIONS

	
	Total nos.
	Average per law school
	No. institutions at which at least 1 staff member reported

	
	
	
	

	Heads of Department / Deans
	53
	1.0
	48

	Professors
	235
	4.6
	39

	Readers
	62
	1.2
	24

	Principal Lecturers
	155
	3.0
	27

	Senior Lecturers
	473
	9.3
	49

	Lecturers
	361
	7.1
	40

	Teaching Assistants
	31
	0.6
	7

	Research Fellows
	14
	0.3
	6

	Associate Lecturers
	14
	0.3
	2

	Teaching Officers / Academic Related
	50
	1.0
	7

	Law librarians
	56
	1.1
	28

	Other academic staff
	31
	0.6
	9

	
	
	
	

	Administrative staff
	157
	3.1
	43

	Clerical staff
	174
	3.4
	24

	Technical staff
	29
	0.6
	16

	Other support staff
	6
	0.1
	4

	
	
	
	

	No. of responding institutions
	51
	
	


Table 47: Numbers of SALARIED law school staff (both full-time and fractional) : 

OLD UNIVERSITIES
	
	Total nos.
	Average per law school
	No. institutions at which at least 1 staff member reported

	
	
	
	

	Heads of Department / Deans
	27
	1.2
	22

	Professors
	204
	8.9
	23

	Readers
	43
	1.9
	15

	Principal Lecturers
	5
	0.2
	1

	Senior Lecturers
	144
	6.3
	21

	Lecturers
	293
	12.7
	22

	Teaching Assistants
	29
	1.3
	5

	Research Fellows
	14
	0.6
	6

	Associate Lecturers
	11
	0.5
	1

	Teaching Officers / Academic Related
	50
	2.2
	7

	Law librarians
	28
	1.2
	11

	Other academic staff
	22
	1.0
	6

	
	
	
	

	Administrative staff
	58
	2.5
	18

	Clerical staff
	155
	6.7
	19

	Technical staff
	9
	0.3
	7

	Other support staff
	5
	0.2
	3

	
	
	
	

	No. of responding institutions
	23
	
	


Table 48: Numbers of SALARIED law school staff (both full-time and fractional) : 

NEW UNIVERSITIES
	
	Total nos.
	Average per law school
	No. institutions at which at least 1 staff member reported

	
	
	
	

	Heads of Department / Deans
	26
	0.9
	26

	Professors
	31
	1.1
	16

	Readers
	19
	0.7
	9

	Principal Lecturers
	150
	5.4
	26

	Senior Lecturers
	329
	11.8
	28

	Lecturers
	68
	2.4
	18

	Teaching Assistants
	2
	0.1
	2

	Research Fellows
	0
	0.0
	0

	Associate Lecturers
	3
	0.1
	1

	Teaching Officers / Academic Related
	0
	0.0
	0

	Law librarians
	28
	1.0
	17

	Other academic staff
	9
	0.3
	3

	
	
	
	

	Administrative staff
	99
	3.5
	25

	Clerical staff
	19
	0.7
	5

	Technical staff
	21
	0.8
	9

	Other support staff
	1
	0.0
	1

	
	
	
	

	No. of responding institutions
	28
	
	


Non-salaried part-time staff 
The proportion of non-salaried part-time staff (i.e. staff recruited to assist with teaching and typically paid on an hourly basis) was 23% on average, and ranged widely from 0% to 70%. Table 49 shows the number of non-salaried staff on part-time contracts reported by respondents. The average number of non-salaried part time staff per institution was 11, and ranged from 0 to 81. The average number of such staff was higher at old universities than new universities (16 compared with 7).  

Table 49: Number of part-time non-salaried staff

	
	All institutions
	Old universities
	New universities



	
	
	
	

	Total number of non-salaried part time staff
	544
	350
	194

	Average per institution
	11.1
	15.9
	7.2

	Minimum number per institution
	0
	0
	0

	Maximum number per institution
	81
	81
	20

	
	
	
	

	No. of responding institutions
	49
	22
	27


As was reported in the 1996 survey, non-salaried staff tended to be concentrated in a few staff categories. Within old university law schools, about half of the non-salaried staff were reported to be teaching assistants, and these averaged 7 per law school. About 15% were reported to be lecturers, with the vast majority of the remainder reported as associate lecturers or ‘other academic staff’. Within new university law schools, respondents reported such staff as either lecturers or associate lecturers.  
Teaching staff: demographic profile
Law schools were asked to report the numbers of their salaried teaching staff who were (a) from a non-white ethnic background; b) female; and (c) had a disclosed disability. 54 law schools (25 pre- and 29 post-1992) provided information in response to these questions, though not all respondents provided data on all these categories. 

Salaried teaching staff from non-white ethnic backgrounds 
51 responding law schools provided information about the number of teaching staff from a non-white ethnic background. Of these, 16 respondents reported no teaching staff from non-white backgrounds. The remaining 35 between them reported a total of 76 academic staff in this category.

No pattern or distinction was discernible as between old and new universities, and the number of non-white academic staff appears from the data to be wholly unrelated to the size of law schools: some of the largest university law schools reported no non-white academic staff. 20 law schools (37% of the total who provided data on this matter) reported that none of their academic staff were from non-white backgrounds.
Salaried female teaching staff: 

53 responding law schools (23 old, 30 new) reported a total of 641 female academic staff. Again, no differences emerged as between old and new university law schools. No law school reported that none of its teaching staff were female.
Salaried teaching staff with a disclosed disability 
44 respondents provided data on this matter, though of these, 27 reported that there were no teaching staff at their law school in this category. The remaining 17 respondents together reported a total of 22 academic staff with a disclosed disability. 
External examinerships 
Finally, it is convenient at this point to report on the number of academic staff working at responding law schools reported as acting as external examiners at other institutions. 48 law schools (20 old, 28 new) provided information on this point, and together they reported a total of 361 academic staff acting in this capacity. 
To summarise the main points emerging from the staffing data:

· The numbers of professors and readers reported by old universities remain considerably higher than the numbers reported by new universities - there seems to have been little change in this respect since the 1996 survey, despite the considerable progress made by post-1992 university law schools to extend and develop research activity.
· It seems from the survey data that there has been little change in the numbers of full-time teaching staff over the last few years.

· Old university law schools continue to utilise a much higher number of non-salaried (part-time) teaching staff than do new university law schools.
Teaching Hours
Respondents were asked about ‘average weekly class-contact teaching hours’ for various categories of salaried staff in 2002-03. The results are presented in Tables 50 and 51. It should be noted that no attempt was made to break down ‘class-contact teaching’ into the various teaching tasks which staff typically undertake (lectures, tutorials, dissertation supervision, group presentations etc).
According to the survey data, there is broad comparability between old and new university law schools, as between Heads of Department/Deans, Professors and Readers in terms of weekly teaching hours, though as the tables make clear, there is considerable variation at these, and at all other, grades. The average teaching hours, and the reported maximum hours, for Professors and Readers might be thought surprisingly high, given the usual close association between these grades of staff and high levels of research activity. 

At the levels of senior lecturer and lecturer, we see very little difference between these grades within old university law schools, though the difference between them in terms of average weekly teaching hours is rather more marked within new universities.
Table 50: Average weekly class-contact hours: RESPONDING OLD UNIVERSITIES
	
	Average number of hours per week
	Minimum number of

hours per week
	Maximum number of

hours per week
	No. of responding institutions

	Heads of Department / Deans
	4.0
	0
	9
	18

	Professors
	6.3
	3
	8
	19

	Readers
	5.6
	0
	9
	15

	Principal Lecturers
	3.1
	0
	8
	9

	Senior Lecturers
	7.2
	4
	11
	18

	Lecturers
	7.4
	5
	11
	19

	Teaching Assistants
	2.8
	0
	12
	12

	Research Fellows
	0.5
	0
	4
	11

	Associate Lecturers
	2.5
	0
	12
	11

	Teaching Officers / Academic Related
	2.1
	0
	11
	11

	Law librarians
	0.6
	0
	6
	11

	Other academic staff
	3.3
	0
	16
	10


Table 51: Average weekly class-contact hours: RESPONDING NEW UNIVERSITIES
	
	Average number of hours per week
	Minimum number of

hours per week
	Maximum number of

hours per week
	No. of responding institutions

	Heads of Department / Deans
	4.8
	0
	12
	24

	Professors
	5.6
	0
	10
	17

	Readers
	5.1
	0
	10
	14

	Principal Lecturers
	10.3
	6
	15
	23

	Senior Lecturers
	12.6
	10
	17
	25

	Lecturers
	10.2
	0
	16
	21

	Teaching Assistants
	2.3
	0
	8
	11

	Research Fellows
	0.0
	0
	0
	7

	Associate Lecturers
	3.1
	0
	10
	12

	Teaching Officers / Academic Related
	0.0
	0
	0
	7

	Law librarians
	0.3
	0
	1
	13

	Other academic staff
	0.6
	0
	4
	7


49 responding law schools (23 old and 26 new) provided information about the proportion of their law school's undergraduate teaching that was 'service teaching' for other departments or faculties.  The majority of institutions provided at least some service teaching in 2002-03, though for 51% of respondents, this accounted for less than 10% of all teaching. For a further 22% of respondents, service teaching accounted for between 10 and 20%. New universities were more likely to provide service teaching for other departments than old universities (96% of responding new universities reported that they provided such teaching, compared with 74% of responding old universities).

Finally, respondents were asked about the proportion of their law school's teaching which was carried out by non-salaried part-time staff in an average week in 2002-03.  Of the 63 responding QLD-providing law schools, 49 provided this information.  

For about three in ten institutions, no lecturing was carried out by such staff, and for about half of the institutions, a limited amount of lecturing (less than 10% per week) was allocated to this staff group.   Old and new universities were similar in this regard.

It was considerably more common for non-salaried part time staff to take tutorials and seminars.  Almost all institutions (90%) reported at least some such teaching by this staff group in an average week.  Although this was the case in both old and new universities, the amount of such teaching varied between the two types of institution.

Old universities tended to use this staff group for a higher proportion of their tutorials and seminars than new universities (Table 52).  For instance, more than half the old universities (55%) reported that in an average week, 20% or more of the tutorials and seminars were taught by non-salaried staff.  This was true for only 19% of the new universities.

Table 52: Proportion of tutorials & seminars carried out by non-salaried part-time staff

	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	None
	5
	10
	2
	9
	3
	11

	Less than 10%
	15
	31
	3
	14
	12
	44

	10%, less than 20%
	12
	24
	5
	23
	7
	26

	20%, less than 30%
	12
	24
	9
	41
	3
	11

	30%, less than 40%
	2
	4
	1
	5
	1
	4

	40%, less than 50%
	3
	6
	2
	9
	1
	4

	50% or more
	0
	0
	0
	0
	0
	0

	
	
	
	
	
	
	

	Total number of institutions
	49
	100
	22
	100
	27
	100


ICT Provision
Once again, in this part of the report, the data presented are those received from those university law schools that are QLD providers. The survey questionnaire asked a series of questions about ICT provision at law schools, the results of which are outlined below. In all, 60 law schools provided information in ICT provision, though, as always, not every respondent provided answers to every question.

Access to institution-wide intranet

Of the 60 responding institutions, all but one reported that their students had access to an institutional-wide intranet. These 59 respondents were asked in more detail what facilities were offered to students by means of their intranet.  

As Table 53 shows, most institutions offer students email communication with both other students and with staff; access to the internet; access to reading lists and other course materials; and access to the intranet from off-campus.  It was less common for institutions to offer students the facility to submit their work electronically (a facility provided in about one in three institutions).

58 responded to questions about e-conferencing, which was being used in 11 institutions (both old and new universities).  This was most commonly for chat rooms, but was also used for discussions, group research projects and collaborative tasks.

Table 53: Access to intranet facilities
	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	Access to intranet facilities
	59
	99
	28
	97
	30
	100

	
	
	
	
	
	
	

	Email communication with other students
	55
	92
	25
	86
	30
	100

	Email communication with staff
	57
	95
	26
	90
	30
	100

	Access to the internet
	56
	93
	25
	86
	30
	100

	Electronic submission of assessed work
	22
	37
	10
	34
	12
	40

	Access to reading lists, & other course materials
	57
	95
	26
	90
	30
	100

	Access to the intranet from off-campus
	52
	87
	24
	83
	27
	90

	Other course-related facilities
	23
	38
	13
	44
	9
	30

	
	
	
	
	
	
	

	No. of responding institutions
	59
	100
	29
	100
	30
	100


Institutions were asked whether they had a written policy regarding the appropriate use of email by students.  Of the 56 institutions that responded to this question, 44 (79%) had such a policy.  Almost all the old universities had a written policy, compared with only two-thirds of new universities.

Virtual Learning Environments (VLEs)

57 responding institutions answered questions about provision of a Virtual Learning Environment (Table 54).  Of these institutions, 48 institutions (84%) made use of a VLE, most commonly Blackboard (used by 24 law schools) and Web CT (used by 13 law schools). 

Table 54: Use of Virtual Learning Environment (VLE) 
	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	School makes use of VLE
	48
	84
	21
	81
	27
	90

	
	
	
	
	
	
	

	No. of responding institutions

	56
	100
	26
	100
	30
	100


About three in ten institutions that were using a VLE had customised it for use in their own law schools.  Old universities were slightly more likely to have done this than new universities.

ICT Training

56 respondents answered questions about ICT training available to law school staff.  All of these institutions reported that ICT training was available to law school staff, and about half offered this training within the law school (Table 55).

Table 55: Whether staff in the law school have access to ICT training
	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	ICT training available within the law school
	27
	47
	15
	58
	12
	40

	ICT training available elsewhere in the institution
	34
	61
	11
	41
	23
	79

	
	
	
	
	
	
	

	No. of responding institutions

	56
	100
	26
	100
	30
	100

	
	
	
	
	
	
	


n.b. multiple responses were possible to this question, so totals may add to more than 100%

53 institutions answered questions about ICT training available to law school students.  Again, all of these reported that ICT training was available to law school students, and about two-thirds offered this training within the law school, though this was more common at old universities than new.

Table 56 indicates which type of staff were responsible for providing ICT training in the responding institutions.  The training was most commonly provided by law library staff (73%), and staff from elsewhere in the institution (68%). In more than half of the old universities, law school ICT technical and support staff were responsible for providing ICT training - this arrangement was less common in new universities. In about half the new universities, law school tutors were responsible for providing ICT training, though this was less common in old universities.

Table 56: Which staff are responsible for providing ICT training? 

	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	Law school tutors
	21
	37
	6
	23
	15
	50

	Law library staff
	41
	73
	19
	73
	22
	73

	Law school ICT technical / support staff
	24
	42
	15
	58
	9
	30

	Other law school staff
	8
	14
	4
	15
	4
	13

	Staff from an institutional EDU
	21
	37
	11
	42
	10
	33

	Staff from elsewhere in the institution
	38
	68
	18
	69
	20
	67

	Staff from outside the institution
	17
	30
	8
	31
	9
	30

	
	
	
	
	
	
	

	No. of institutions offering ICT training 

to students or staff

	56
	100
	26
	100
	30
	100


Almost all of the institutions offering ICT training were offering training in law databases, use of the internet and word processing packages (Table 57).  

Table 57: In which types of application is ICT training provided?
	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	Word processing
	49
	86
	25
	96
	24
	80

	Spreadsheets
	38
	67
	22
	85
	16
	53

	Law databases, e.g. Lexis, Westlaw
	53
	95
	24
	92
	29
	97

	Software packages, e.g. IOLIS, CAA
	33
	58
	14
	54
	19
	63

	Internet use / searching
	49
	88
	24
	92
	25
	83

	Using the VLE
	43
	75
	18
	69
	25
	83

	Other
	4
	7
	3
	12
	1
	3

	
	
	
	
	
	
	

	No. of institutions offering ICT training 

to students or staff

	56
	100
	26
	100
	30
	100


Use of software for learning, teaching or assessment

Institutions were asked whether the law school provided courseware or other ICT software (e.g. IOLIS, CAA) for learning, teaching or assessment purposes (Table 58).  Of the 58 institutions that responded to this question, just over half were doing so, though new university law schools were more likely to be using courseware than were old university law schools.

 Table 58: Whether law school provides courseware for learning, teaching or assessment 
	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	Yes, courseware provided
	34
	59
	14
	52
	20
	65

	
	
	
	
	
	
	

	No. of responding institutions

	58
	100
	27
	100
	31
	100

	
	
	
	
	
	
	


As Table 59 shows, of the 34 institutions that were using courseware, almost all were providing it for use as an additional learning resource, 14 used it as a revision tool, 15 for self-testing by students, and 11 as an integrated element of tutorial and seminar work.  Only one institution was using the courseware for electronic submission of coursework.

Table 59: How is this courseware or ICT software used?
	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	As an additional learning resource
	33
	97
	13
	93
	20
	100

	As an integrated element of tutorial /seminar work
	11
	32
	4
	29
	7
	35

	As a revision tool
	14
	41
	5
	36
	9
	45

	For electronic submission of examinations
	-
	-
	-
	-
	-
	-

	For electronic submission of coursework
	1
	3
	1
	7
	-
	-

	Self-testing by students
	15
	44
	4
	29
	11
	55

	
	
	
	
	
	
	

	No. of law schools providing courseware
	34
	100
	14
	100
	20
	100


Electronic plagiarism detection software

Eight institutions were making use of electronic plagiarism detection software - most commonly JISC.

ICT support

Institutions were asked to indicate which staff were responsible for various types of ICT support.  As Tables 60 - 62 show, the development and maintenance of the law school web page and law school courseware were most commonly the responsibility of law school tutors. However, maintenance of the law school databases was more commonly the responsibility of law school ICT technical or support staff, law library staff or staff from outside the institution.

Table 60: Which staff, if any, are responsible for development and maintenance of the law school web page? 

	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	Law school tutors
	33
	60
	19
	68
	14
	54

	Law library staff
	5
	9
	3
	11
	2
	8

	Law school ICT technical / support staff
	27
	49
	17
	61
	10
	38

	Other law school staff
	12
	22
	10
	36
	2
	8

	Staff from an institutional EDU
	3
	5
	1
	4
	2
	8

	Staff from elsewhere in the institution
	20
	36
	5
	18
	15
	58

	Staff from outside the institution
	4
	7
	3
	11
	1
	4

	
	
	
	
	
	
	

	No. of responding institutions

	54
	100
	28
	100
	26
	100


Table 61: Which staff, if any, are responsible for development and maintenance of the law school courseware? 

	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	Law school tutors
	32
	65
	19
	73
	13
	57

	Law library staff
	7
	14
	4
	15
	3
	13

	Law school ICT technical / support staff
	20
	41
	11
	42
	9
	39

	Other law school staff
	7
	14
	7
	27
	-
	-

	Staff from an institutional EDU
	5
	10
	1
	4
	4
	17

	Staff from elsewhere in the institution
	13
	27
	7
	27
	6
	26

	Staff from outside the institution
	2
	4
	1
	4
	1
	4

	
	
	
	
	
	
	

	No. of responding institutions
	49
	100
	26
	100
	23
	100


Table 62: Which staff, if any, are responsible for maintenance of law school databases?
	
	All institutions
	Old universities
	New universities



	
	n
	%
	n
	%
	n
	%

	
	
	
	
	
	
	

	Law school tutors
	7
	15
	5
	20
	2
	9

	Law library staff
	15
	31
	6
	24
	9
	39

	Law school ICT technical / support staff
	20
	42
	14
	56
	6
	26

	Other law school staff
	15
	31
	10
	40
	5
	22

	Staff from an institutional EDU
	2
	4
	-
	-
	2
	9

	Staff from elsewhere in the institution
	14
	29
	4
	16
	10
	43

	Staff from outside the institution
	4
	8
	1
	4
	3
	13

	
	
	
	
	
	
	

	No. of responding institutions
	48
	100
	25
	100
	23
	100


Commentary and Conclusions

Superficially, the picture of legal education in UK University Law Schools has changed little since the publication of the last survey report in 1996. Deeper analysis, however, reveals that some aspects have undergone fairly dramatic change, whilst stability in other areas may be considered somewhat worrying.

The number of university providers of legal education has not changed significantly overall, though this hides the fact that although several universities who were included in the target population of providers in 1994 were no longer offering QLD courses by 2003, several new providers had taken their places within the 2003 target population. And if a list of QLD providers were drawn up in 2005, that list would be rather longer than it was in 2003, by reason of the fact that there appears now to be more QLD provision by colleges of further education
 carried out by means of franchising or other partnership arrangements between colleges and university law schools. Such developments, whilst helping to maintain a degree of equilibrium in terms of overall numbers of providers, bring particular problems with regard to quality-assurance: in particular, it has often been the case that resources for students at colleges (especially in terms of library provision) have raised concerns on the part of the professional bodies, and indeed this is probably the main reason for the recent development of the guidelines on minimum resources for providers of qualifying law degrees by the Joint Academic Stage Board.

It seems that, despite the prediction made in the 1996 report (and notwithstanding the substantial numbers of students studying at the Open University), there has been very little increase in the amount of legal education provided by law schools by means of distance-learning or e-learning. 

The apparent stability in terms of overall numbers of QLD providers should not be a basis for complacency, however. If the survey data on (i) applications for places on law degree courses, and (ii) the number of available places on those courses, are compared, the emerging picture suggests that student demand is gradually moving towards the point where it is met by supply: the number of applications is gradually falling, whilst the number of available places has increased. This trend, suggested by the survey data, is echoed, albeit less dramatically, in the picture presented by Law Society statistics. If this is indeed the trend, then with the onset of top-up fees in 2006, the existing high levels of competition for places, and enhanced student expectation of high-quality provision, potentially create recruitment difficulties for less well-established law schools.
The extent to which students choose particular law degree courses on the basis of the curriculum offered may be debatable, but from the survey data, it may be asked whether law schools themselves are clear about what a law degree should be about.
 Although from one point of view, the diversity of provision in the curriculum may well be a matter for celebration, it may be asked whether there is general coherence about the aims of this ‘academic stage’ of study. We might consider this question in the context of the diversity of practice in coverage of ‘legal practitioner skills’ within the undergraduate curriculum (see Tables 5 - 8 above) or the proliferation of optional subjects which are ‘vocationally relevant’ to the legal professional, compared to others which might be thought less vocational, but academically stimulating.
 And consider the matter of legal theory. It might be thought axiomatic that the ‘academic’ study of any discipline should incorporate a rigorous examination of the conceptual and theoretical basis of that discipline, and it could be strongly argued that the wider notion of ‘legal theory’ should involve consideration of some important and indeed compelling arguments about the nature and function of law. And yet the survey data reveal that less than half of responding law schools treat jurisprudence / legal theory as a mandatory subject. Even more surprising perhaps is that almost 20% of survey respondents state that this area is not covered at all. 

On the basis of the survey data, however, more undergraduate students at both pre- and post-1992 institutions are achieving higher classifications of degree, though this is more likely to happen for students at old university law schools. Do we explain this by simply accepting that students with higher A-level grades tend to out-perform those with lower grades – a contentious proposition given the available evidence, as was argued in the 1996 survey report? Or is something else going on? What are we to make of the suggestion that, irrespective of entry qualifications, the ‘value-added’ dimension of an undergraduate degree ought to result in a higher proportion of good honours classifications – especially first-class degrees? What about teaching, learning, and (in particular) assessment issues? Certainly, there appear to be differences in patterns of tuition as between old and new universities (see Tables 10 – 13) though this factor by itself seems unlikely to explain the differences. As has been suggested elsewhere, there is an urgent need for further research, especially on the assessment process.
 

Turning to postgraduate provision: the survey data clearly suggest once again that the pre-1992 university law schools predominate in terms of academic provision (MPhil,PhD, LLM, etc) with students at old universities vastly outnumbering those at post-1992 institutions. The established pattern continues, however, with regard to postgraduate vocational courses, with the substantial majority of provision being located within the post-1992 university law school sector.

The position with regard to staffing in university law schools remains highly complex, with substantial differences in size and range of activities, and of course continuing historical differences in grades and working practices as between the pre- and post-1992 sectors. Differences in average weekly teaching hours remain, with teaching staff at new universities tending to have more weekly teaching hours than their counterparts at old universities. It is also clear from the survey data that old university law schools make far more use than do new universities of part-time teaching staff. On average, an old university law school is likely to have twice as many part-time teaching staff than a new university law school, with both types of institution tending to deploy their part-time staff on tutorial and seminar work. However, there is a tendency, according to the survey data, for old universities to use part-time teaching staff for a higher proportion of tutorial and seminar work than do new universities. 

Finally, the survey data clearly reveal the extent to which computer-based technology has become commonplace at modern universities. Staff and student access to a wide range of ICT provision, with 99% of respondents reporting access to the internet and 84% to virtual learning environments,  has now become the norm. These developments are not however unproblematic: research is under way with regard to the issue of plagiarism,
 and it appears that it is not uncommon for students to submit as their own work, essays which have been purchased from internet sources.
 

Inevitably with this type of survey, information is obtained which provides insight into some issues, but in a number of other respects, the information gained simply emphasises the need for more research into specific aspects of legal education. In particular, there is a need for further research into the impact of the recent introduction by the professional bodies of guidelines on minimum resources for providers of law degrees; into the pressures and pitfalls associated with assessment ( for example, methods of assessment and problems of progression and retention rates), student achievement, and proposed reforms of the system of degree classification. And perhaps (if and when the next survey of law schools is undertaken) it will be possible to assess the impact of top-up fees on undergraduate legal education – possibly the most significant challenge to university law schools in an ever more competitive and commercialised academic environment.
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� For this purpose, this includes the Open University and the University of London External LLB Programme. It is interesting to compare these numbers with Professor Wilson’s finding in his 1966 survey that there were 17 universities in England offering “full law degree courses at undergraduate and postgraduate level”, four in Scotland and “one each in Wales and Northern Ireland” ibid. p. 7. By the time of the “Second Survey” by Professor Wilson and Dr Marsh in 1975, the number of UK university law schools had grown to 30, with an additional 19 polytechnics and technical colleges offering law degrees validated either through the Council for National Academic Awards or the London University External LLB (“A Second Survey…” op. cit pp.242-3). By 1981, the number of law degree providers had grown to 32 University, and 23 Polytechnic, law schools (“A Second Survey of Legal Education in the United Kingdom: Supplement No.2” op.cit p. 1. The 1996 “Survey of Law Schools in the United Kingdom” (op.cit.) identified 45 pre-1992 and 38 post-1992, University providers, along with 3 Colleges of Higher Education.  


�  Including the Open University and the University of London External LLB Programme. Note that the University of Ulster was created in 1984 from Ulster Polytechnic and certain other institutions. It is therefore categorised in this report as an ‘old’, or pre-1992, university.


� Qualifying law degrees satisfying the requirements of the Law Society of Scotland were offered by a total of eight Scottish universities for the year 2002-3. Since that date, a ninth law school has become a qualifying-degree provider. Two other Scottish universities offer non-qualifying law degrees.


� Both university law schools in Northern Ireland offer qualifying law degrees satisfying the requirements of the Law Society of Northern Ireland and the Bar Council.


� The evidence, both formal and anecdotal, is that the number of undergraduate course providers has continued to grow, with new institutions being designated as universities, more established universities becoming law degree providers, and more colleges of further education – or, commonly, Higher Education centres within FE colleges – running all or part of law degrees by means of franchise or other arrangements. Many of these more recent developments are not reflected in this report because a number of them have taken place since 2002-3, which was the academic year surveyed. 





� Responses from 66 institutions covered by 63 completed questionnaires, as details for 1 franchised FE college and 2 franchised private colleges were included with the responses of their franchising universities


� Including Open University and London University External Programme


� Two of these three responses were covered by the questionnaires received from the universities to which the graduate institutions were linked


� Specific data relating to the three franchised colleges are excluded from this section.


�  But see footnote 11, above.


� This difference between the two types of institution had also been reported in the 1996 survey (68% of new universities, compared with 46% of old universities).  





� excluding the four pilot institutions (this question was not included in its final form in the pilot questionnaire).


� Excluding the four pilot institutions (this question was not included in its final form in the pilot questionnaire)


� With the exception of EC (now EU) Law, since this has been a required ‘Foundations of Legal Knowledge’ subject since 1995.


� Some responding institutions included their applications / targets for mixed/joint honours law courses along with data on their single honours courses. These data have, of necessity, been included in this section and in Table 14 below.


� It should be noted that the 'applications received' figures do not represent numbers of prospective students, as each individual could apply for several universities under the UCAS scheme, and not all these applications would necessarily be for law courses.





� The considerable variation between individual law schools, reported in 1996, remains true of the present survey.


� Some responding institutions included their applications / targets for /mixed joint honours courses along with data on their single honours courses. The data from these respondents have been included in Table 14 above.





� www.hesa.ac.uk


� The HESA overall figure for part-time undergraduate law students for 2002-3 was 9,500. It is thought that the difference between this overall total and the numbers reported in this survey (see also Table 19) can for the most part be accounted for by part-time students studying at non-responding universities.





� One pre-1992 university law school offers only a part-time law degree: this law school accounts for 88% of students represented by this total. The ‘average number of students per institution’ must also be considered in this context.


� A and AS level grades and their ‘new tariff’ points equivalents are as follows. For A-level, Grade A = 120 points, Grade B = 100, Grade C = 80, Grade D = 60, and Grade E = 40. For AS-level, Grade A = 60 points, Grade B = 50, Grade C = 40, Grade D = 30, and Grade E = 20.


� The question in the 1996 survey was worded slightly differently from that in the 2004 questionnaire. However, the same basic categories were used in both surveys (single subject honours law degrees, mixed/joint honours law degrees, and part-time law degrees) and on that basis the research team is confident that a sound comparison can be made.


� Some of the percentages in this table were not included in the 1996 Report (see op,cit pp.89-90): the comparative data presented here have been obtained by revisiting the original 1996 Survey data and carrying out new calculations.


� The CAB does not handle applications for part-time CPE courses, which must be sent directly to providing institutions. It was not therefore possible to ascertain the total number of places available on part-time CPE courses.


� Given that fewer than half of full-time CPE providers gave actual numbers of students, and bearing in mind that several major law school providers failed to return survey questionnaires, no attempt is made in this survey to estimate total numbers of students studying for this course.


� Ratios at individual institutions varied from a minimum of 1:1 to a maximum of 6.3 : 1. The median ratio was 2.4 : 1.


� Ratios at individual institutions varied from a minimum of 0.6 : 1 to a maximum of 5.5 : 1. The median ratio was 1.5 : 1. No ATT ratio for part-time CPE courses was reported in the 1996 Survey.


� There were no reported franchise or accreditation arrangements for either the Legal Practice Course or the Bar Vocational Course.


� Like the CPE, applications for part-time LPC courses must be sent directly to providing institutions, and are not dealt with by the Central Applications Board. It was not therefore possible to ascertain the total number of places available on part-time LPC courses.


� As to overall student numbers, the Law Society’s “Trends in the Solicitors’ Profession: Annual Statistic Report 2003” states that just under 7,500 LPC students were enrolled for the year 2002-3.


� The ratios at individual institutions varied from a minimum of 0.8:1 to a maximum of 9.1: 


1.  


� None of the responding old university law schools offered LPC courses on a part-time basis.


� Again, given that only half of the current BVC providers returned survey questionnaires, no attempt was made to estimate total numbers of students studying for this course.


�  Decreasing to just under 14 if Oxford, Cambridge and responding colleges which are part of the University of London are excluded.


� Including one English university who reported a number of part-time students studying this course elsewhere through a franchise arrangement.


�  Decreasing to 20 if the same major providers are excluded. 


� The reason for the exclusion of three responding institutions who are not QLD providers is that their staffing situation is sufficiently different from that of the ‘typical’ UK law school that to have included them might have distorted the overall university picture. For similar reasons, the Open University, although a QLD provider, is excluded from this section.


� The total numbers of staff noted in these tables differ from those presented in Table 40 because of discrepancies within individual institutional responses to this series of questions.


� This is a reflection of the greater numbers of law school staff overall at old universities.


� Excluding Open University.


� Excluding Open University.


� Excluding Open University.


� Excluding Open University.


� Excluding Open University.


� Excluding Open University.


� Or, frequently, by centres of higher education within FE colleges.


� See on this W. Twining, Blackstone’s Tower: The English Law School (1994, Sweet and Maxwell).


� Although the present survey did not seek information as to undergraduate students’ career intentions, there is no reason to suppose that there has been any change in the proportion – between 40% and 50% - who do not intend to enter the legal profession. How are the vocational needs of these students being addressed?


� J. Hanlon, M. Jefferson, M. Molan and B. Mitchell, ‘An examination of the incidence of ‘error variation’ in the grading of law assessments’ at www.ukcle.ac.uk/research/projects/index.html





� At the time of writing this report, an important research project on plagiarism was being developed by Vera Bermingham (Kingston University).


� Clearly, the incidence of plagiarism is not merely a consequence of developments in ICT, though electronic access to materials clearly constitutes a major factor. See Joint Information Systems Committee (JISC) Briefing Paper, “Deterring, Detecting and Dealing with Student Plagiarism” (January 2005); and “Student cheats buy eBay Success”, The Guardian, 8 April 2005.
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